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CHAPTER I: Introductory Section

Literacy is considered a factor in the economic competitiveness of a country.
People with better literacy are more aware of the world and of themselves, better at
understanding new ideas and changetter at judging the value of things; they have
better health, higher income, and better participation in civic life than people with lower
literacy skills. However, in most of the countries involved in this projecim@&hia
Bulgarig Macedonia, Sloven)athe reading literacy rates of children aged 10 and 15 are
worrying. A substantial proportion of pupils in Romania, Bulgaria and Macedonia
(around 35% or higher) are low performing readers, according to PIRLS and PISA
reading achievement studies conducs®ace 2000. At best, these students can read
simple texts, retrieve explicit information, or make straightforward inferences, but they
are not able to deal with long or complex texts, or interpret beyond what is explicitly
stated in the text.

A variable sed in the international comparative reading assessments is the
number of pupils whose parents have positive attitudes towards reading (like or
somewhat like reading), which is also lower in these three countries than the EU average.
The importance of panal attitudes to reading is shown by the fact that, for instance, in
Bulgaria there are huge differences in reading performance at grade 4 between children

whose parents like to read (average score 563) and those who do not (average score 482).

As for the other two countries of our project, the reading performance of Portuguese
students has improved significantly in the last decade, whereas that of the Slovenian
students has decreased, raising concern among educationatmakeys. While low
reading liteacy rates are not so much a cause for concern in Portugal, where significant
relative improvements have been recorded, the early school leaving rate is at a worrying
around 19%.

There is a growing body of evidence that family literacy initiatives hang- lo
term, positive impacts on the life chances of children from disadvantaged backgrounds.
AFamily |iteracyo describes the everyday
family, the result of interactions between parent(s) and child, child andgsiblt is also
used to describe initiatives, interventions, provision or projects aimed at stimulating,
developing or supplementing these interactions, aiming to reduce the early transfer of
inequalities. Evaluations of family literacy programs in Turkayd Ireland have
demonstrated that these interventions work for disadvantaged groups. Parents from
disadvantaged backgrounds are more likely to lack the confidence and/or skills to become

mor e i nvol ved i n their chil docatom i@ sot theittuc at i
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domain. Family literacy programs build the confidence of such parents to engage with

their childbs |iteracy devel opment and to
Family literacy, nonetheless, is a marginal domain in many respé&hts.

Eurydice report on Teaching Reading in Europe makes very limited reference to family

literacy, probably also because research in this field is limited. Prior to 2011 there we no

references to the family in EU policy documents that focused on liteBatynow the

family i and family literacyf have a rising profile in policy, with the vital role of family

literacy within the lifelong learning agenda increasingly recognized. All literaleyed

publications and directives now include some focus orfaimly. The influential 2012

report of the European Union High Level Group of Experts on Literacy mentioned

Afamily |iteracyo 13 times in 103 pages.
For good quality, ééctive family literacy prograsy well trained Family literacy
facilitators (FLF) areecessary. We know from a rich bod

our case literacy facilitators) skills make the biggest differéntes widely accepted and

well documented by numerous publications of the International Literacy Association that
the bes approach when it comes to teaching reading is improving the knowledge and
skills of all teachers. While we cannot at this time directly influence the initial training of
teachers or librarians to become skilled family literacy facilitators, we aim toilmae

to excellent family literacy programs by:

- identifying good practice in the field of family literacy in Europe;

- defining the core competences of family literacy facilitators (FLF);

- developing and piloting a coherent FLF training program (culwim, methodology,
learning materials).

This project is best achieved within a transnational partnership as we would like
to capitalize on experiences related to family literacy initiatives in a diversity of cultural
contexts, and to propose a FLF profded training program that is functional for a
broader area than that of one country.
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CHAPTER |1 : Defining AFamily Li

LITERACY -DEFINITION

Defining literacy in our changing world is not an easy task as the concept is so
complex and dynamid.iteracy has been defined as a social and cultural phenomenon
that develops and is practiced in the context of social interactions for social purposes
across the lifespanlt was once defined as the ability to read and write and
usearithmetic! but, over the years, it was proven that the power of literacy lies in a
personbés capacity to apply these skills
intricacies of thevorld in which they live. Thenodernterm's meaning has been
expanded to include the ability to use language, nhumbers, images, computers, and other
basic means to understand, communicate, gain useful knowledge and use the dominant
symbol systems of a culiel The concept of literacy is expanding to include skills to
access knowledge through technology and ability to assess complex céntexts.

Being considered a set of neutral and objective skills independent of the social
context or ideology, literacy invobs much more than encoding and decoding symbols.
Literacy extends beyond the acquisition of reading and writing skills. It entails the ability
to use these skills in a socially appropriate context. Now, being literate means being able
to read and write a level to be successful in today's world and also being proficient at
math, and knowing how to solve problems and make decisions. The very notion of
literacy is also evolving to include the skills required to function in a technological
society. For exanlp, literacy has come to be used to refer to a wider domain of
activities, from media literacy and computer literacy to citizenship litetacy.

The history of the concept and levels of literacy

Since 1948, when Universal Declaration of Human Rights deBdedation as a
fundamental right, literacy has also been considered something to which every person is
entitled, a right primarily understood as a set of technical skills: reading, writing and
calculating, therefore promoting literacy was fundamentally atten of enabling

! Literate." MerriamWebster.com. MerriafiVebster, n.d. Web. 19 Aug. 2014http://www.merriam
webster.com/dictionary/literase

2 UNESCO!"Education for All: A Global Monitoring Repor{PDF).UNESCO. UNESCO. f50.

3 http://www.hfrp.org/publicationsesources/browseur-publications/familyliteracy-a-review-of-
programsandcritical-perspectives
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individuals to acquire these skills, irrespective of the contents and methods of their
provision. The first internationally agreegbon definition of literacy, one which is still
often quoted, stems from the UNESCO Recommendation of X@b8erning the
International Standardization of Educational Statistics. It states that a literate person is
one who can, with understanding, both read and write a short simple statement on his or
her everyday life. This is known &ssic or baseline literay.

The 1960s and 1970s brought attention to the ways in which literacy is linked
with socice conomi ¢ dev el op me fubctionaslitechcyd hwa € olncempt
allied education and especially literacy with social and economic development and
expared the understanding of literacy beyond the imparting of basic technical skills
(World Congress of Ministers of Education on the Eradication of llliteracy, Teheran,
1965), if only with a view to increased productivity. According to the efitsed
definition from 1970, stated by UNESCO, a functionally literate person is one who can
engage in all those activities in which literacy is required for the effective functioning of
his or her group and community and also for enabling him or her to continue to use
reading, writing and calculation forf his or

However, definitions and understandings of literacy have broadened considerably
over the past fifty years. The definition of literacy employed in the Education for All
200 Assessment is the following: ALIi terac
understanding a simple statement related t
reading and writing skills, and often includes also basic and arithmetic skills
(numerag ) . 0 But as this definition was not br
and diversity of literacy across the spectrum of its acquisition and application, in 2003,
was formul ated (UNESCO) an operati dynoal def
identify, understand, interpret, create, communicate and compute, using printed and
written materials associated with varying contexts. Literacy involves a continuum of
learning in enabling individuals to achieve their goals, to develop their kngeviaad
potential, and to participate fully in the
the third level of literacy, also known aslltiple literacy .

In United States of America, the National Literacy Act of 1991 defines literacy as

Aainndi vi dual 6s ability to read, write, and
l evel s of proficiency necessary to functi
goal s, and develop oneds knowledge and pot

4 http://unesdoc.unesco.org/imag@013/001362/136246e.pdf
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FAMILY LITERACY - DEFINITION

Drawing on these definitions of literacy and on the work of sociologists and
anthropologists who have studied the concept of fanfdwily literacy recognizes
parents as the childbés first teacher and c
the development of the literacy of the child. Although there is no single and officially
accepted definition of the terfamily literacy, it can be thought of as the set of oral,
graphic, and symbolic means by which family members exchange and retainaitidorm
and meaning. It can also be thought of as the general level at which family members use
their writing, reading, computing, communication, and prokseiving skills to
accomplish the vaous tasks of their daily lives.

Family literacy is a complex concept with multiple dimensions, which
encompasses all literacy activities that take place within the home, not just-klalool
activities, is an umbrella term often used to describe a wide range of programs involving
family members and Eracy activities.

While family literacyis a relatively recent approach to promoting literacy and a
culture of learning, particularly in disadvantaged families; the tammily literacy was
first used by the US educator Denny Taylor in 1983 to descréyady learning activities
involving both children and their parents. Yamily literacyis in fact based on the most
ancient of educational traditions: intergenerational learning. Intergenerational learning
practices are rooted in all cultures, and edanat programmes with literacy components
involving families are found in all world regions, although these are not always referred
to asfamily literacy®

The United States Congress definfasnily literacy as services provided to
participants on a voluaty basis that are of sufficient intensity in terms of hours, and of
sufficient duration, to make sustainable changes in a family (such as eliminating or
reducing welfare dependency) and that integrate all of the following activities:

A 1 nt er ayattivitiesbeteeri parengs@nd their children.

A Equipping parents to partner with the

A Parent | iteracy tr a-buficiemay. t hat | eads t

A Appropriate instruction for senlcesl dr en

Worldwide, the term family literacy is used in several ways:

5 Benjamin, Ann; Lord, Jerom&amily Literacyi Directions in Research and Implications for Practice
U.S. Department of Education, 1996
5 http://trace.tennessee.edu/cgi/viewcontent.cgi?article=1479&context=utk -hA@seall
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(1) to describe the study of literacy in the family,

(2) to describe a set of interventions related to literacy development of young
children, and

(3) to refer to a set of programegigned to enhance the literacy skills of more
than one family membér

It is the in third sense of this relatively new concept that we aim to discuss
hereinafter. We intend to focus on intergenerational family litethaycombines the
effects of early kildhood interventions, early parenting strategies, increased adult
l'iteracy, and enhanced parent al support fo
to achieve the greatest impact on literacy development.

As a method of education, family literaisynot just about reading and writing. Its
purpose is to develop stronger relationships between parents and their children and
getting parents involved in their children's education. Parents who are involved in family
literacy programs are also improvinigeir own literacy skills and literate parents are
better able to support the literacy development of their children, therefore it is beneficial
for all family members. It is about building stronger families and healthy communities. It
is aboutincreasingpar ent al i nvol vement and studentsbo

Since family literacy has become a catchall phrase for a variety of activities, it is
essential that we make a distinction between the concefgsndy/ literacy and family
reading as they are notdentical although they are open to the public and are much
needed opportunities for families to read together. Examples of family reading activities
are: family story hours, book distribution projects, book discussion groups. But the term
family literacyrefers to programs where agencies and organizations partner together to
provide coordinated services to both parents and their children through the following four
components: adult literacy, early childhood literacy, parent education and
intergenerationaliteracy activities. Family literacy services are offered to families where
at least parent and at least one child would benefit from literacy instruction. Therefore,
family reading is often a piece of a compnesige family literacy program.

FAMILY LITERACY PROGRAMS

Family literacy is also referred to astergenerational literacy in consequence
family literacy programs focus on developing literacy within the family as a whole and

7 Britto, Pia Rebello; Brook&unn, JeanneBeyond Shared Book Reading: Dimensions of Home Literacy
and Lowlncome African American Preschoolers' Skit®01
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aredriven by holistic approaches to education as they recognize the reciprocal nature of
parentchild relationships. Programs provide both paigitiated and chilenitiated
activities to support development of those relationships and to increase thetiootiva
learn for both parent and child.

Comprehensive familiteracy services provide llistic, fully integrated,
family-focused approach, providing parents and children most in need of improving their
literacy skills with intensive, frequent, and letegm educational and nesducational

services. Family literacy services make sustainable changes in a family by integifating
of the following activities:

1 Adult Education designed to extend basic academic level, think critically and
creatively, solve mblems, set and achieve goals, and acquire successful
workplace and interpersonal skills.

1 Childhood Education designed to promote the growth and development of
young children and to engage parents in
to fosterme ani ngf ul i nvol vement that wil!/ be
educational career.

1 Parent Education provides instruction on how children grow, develop, and learn.

It addresses issues critical to family wiedling, connects parents with community

resources, and provides opportunities for parents to network and develop mutual

support systems.

1 Interactive Parent/Child Activitiesprovides parents and children the opportunity
to share their newly developed literacy experiences. Parents and childrantinte
together, enriching their relationship through reciprocal learning that takes place,
enabling them to become true partners in educétion.

Family literacy programs are organized efforts to improve the literacy levels of
educationally disadvantaged pai® and children. Since each family literacy program
adapts its goals and services to the population it serves as well as to different definitions
of family literacy, there are a wide variety of family literacy programs in many different
settings? Moreova, it is often taken into account the cultural background of the families
involved in the program. Although family literacy programs vary in design, most share a
philosophy that literacy improvement is best accomplished through a shared social
process Wha all of these programmhave in common is that they combine elements of

8 https://en.wikipedia.org/wiki/Family_literacy
9 DeBruin-Parecki, A., Paris, S. G., & Seidenbe¥g(1997). Family literacy: Examining practice and issues
of effectivenessJournal of Adolescent and Adult Literacy

8
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adult and community education with preschool or primary education to enhance the
literacy, numeracy and language skills of both adults and children, and to help teachers
and parents pwvent school failure and drayut.
In 1990, R.S. Nickse developed a typology to explain and categorize the various
designs of family literacy programs:
- direct aduldirect children (programs that provide broad services directly to
parents (mothers and/tathers) and children, either together or separately).
- indirect adultindirect children (adults and children participate together in family
literacy activities; such as book talks or reddud sessions at public libraries. These
refer to activities thatire developed in the community or other spaces without directly
involving the children and adults, but that have an indirect impact on both; for example,
an awarenesmaising media campaign about domestic violence).
- direct adukt indirect children (focu®n improving the literacy abilities of adults
with the belief that the adults, in turn,
acquisition. These programs provide services directly to parents (mothers and/or fathers)
with the aim of developingheir reading and writing skills and indirectly those of their
children).
- indirect aduldirect children (the children are the main focus for literacy
instruction with adult involvement encouraged but optiofalThese programs focus
directly on the develp ment of chil drends reading and v
(mothers and/or fathers) as O6instruments?®d
Even though families, family literacy, and family literacy programs have been
defined in different and sometes conflicting ways, the common thread that runs
through all family literacy programs is to strengthen intergenerational literacy and help
parents | earn that they are their children
this role.
A detailed research on different family literacy programs around the world
showed their extremely wide variety.So me o f them focus on <c¢h
success with parents seen as agents for pr
work with family menbers to improve their literacy so they can meet their own personal
and family goals, some focus on a family member and hope the individual will carry
benefits to others in the family, some work with parents and children separately, some
focus on parent irslvement with the schools as a way for parents to support their

10 Nickse, R.S. (1990Family and intergenerational literacy programs: An update of "The noises of
literacy." (ERIC Document Reproductiddervice No. 327736).
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chil drenés | earning and success as wel |l
on thefamily as a unit It is the last types that interests us the miosthis work, we
refer to intergenerational or multigenerational literacy programs as programs that
include more than two members within a single family (typically a parents and a
young child) around a set of teaching and learning approaches.

Many different fams of family literacy prgranms have been developed among
certain language and cultural groups over the years. They were designed to meet the
diverse needs of different groups, therefore there is no universal model; a diverse range
of pdicies, strategies and progranibased on thetergenerational learning approach
exists at the international level. This diversity is due to the different anibjectives
of such program, to the different contexts, target groups, and institutional settings and
capacities. Yet intergenerationahdafamily programs are varied in design on several
dimensions, they most share a philosophy, conscious or not, that literacy improvement is
best accomplished through a shared social process; this notion is strongly supported by
research.

Since these progims are varied in themes, administration and design, are in
the first generation and are sponsored by a variety of different initiatives, they are
difficult to identify.

Despite these differences, we can discuss the common elements (with regard to
the aimsand objectives, design, target groups, providers and locations, financing) of
these programs bearing in mind that they all bring together two components of the
education system: early childhood and/or primary education and adult and community
education.

High-quality family literacy programs share certain aims and objectives:

1 building a literate communityby mobilizing learning resources and tutoring
networks consisting of volunteers from schools, families and communities to improve the
literacy and numery skills of students and prepare adults to succeed as parents and
members of the community. These programs aim at encouraging and valuing all forms of
learning (formal, nofiormal and informal). Programs that operate with these goals often
produce a vaety of reading activities, such as reading aloud to children and asking them
specific types of questions as they read, or reading in adult groups using books that
parents may then read to their children.

1 enhancing bonds and improving relationships betweehildren, young
people and adultse. breaking down divisions between generations. Some programs aim
specifically to reconnect the generations in positive ways. Children and adults are

resources for one another. For instance, some projects draw ondhecessof children
10
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for English and computer facility, while tapping the memories, knowledge, and stories of
adults. Adults provide the material that children enter onto the computer and illustrate; in
this way, literacy is advanced while generations amnmeoted.

1 strengthening connections between families, schools and commtaged
institutions; they seek to break down barriers between learning in different contexts and
overcoming artificial barriers between home, school and community. With this a§ a goa
parents learn about school, but school personnel also learn about families, enabling
schools to better respond to the realities of the communities they'sekmether goal
for some programs is to enable adults to develop a critical understandiolgooling to
"evaluate and rehearse appropriate responses and develop networks for individual or
group advocacy?. Such programs aim primarily at encouraging or teaching parents 1) to
provide a home environment that supports children's learning needsi@yimteer in the
schools as aides or other roles; 3) to monitor children's progress and communicate with
school personnel; and 4) to tutor children at home to reinforce work done in‘$ciool
successful program ends by vitalizing neighborhood netwarksnately leading to
social cohesion and community development.

The goals of the program will determine the progmesign The design takes
into account the characteristics of the participants targeted as well as appropriate
activities for working with these learners. With regard to tiaeget groups,
intergenerational literacy programs deal with all age groups (childretisahd elders)
at the same time, the participants being members of the same family usually in difficulty
(illiterate or low literate parents, low income families, immigrants and refugees who need
to master the national language, incarcerated parentss,etbligious and racial minority
families).

The variety of these programs also lies in fact that they are run as partnerships
between different institutions and/or organizations with the involvement of governmental
or local authorities. Programs can indiated by and can bdocated in kindergartens,
schools, prisons, churches, libraries, private agencies, community centers. They are
funded by both the public and private sector, through legislation at the federal and state
level in some countries, thrgh special projects monies and grants, and from foundation

11 McCaleb, S. (1994Building communities of learners: A collaboration among teachers, students,
families, and communityNew York, NY: St. Martin's Press. (EDRS No. ED 397 001)

12 Auerbach, E.R. (1992Making meaning, making chang&/ashington, DC & McHenry, IL: Center for
Applied Linguistics & Delta Systems. (Available from Delta Systems&Q2@323-8270), p.35

13 Simich-Dudgeon, C. (1986Rarent involvement and the education of limifaglish proficient students
ERIC Digest. Wakington, DC: Clearinghouse on Languages and Linguistics. (EDRS No. ED279 205)
11

Erasmus+ ProgrammieStrategic Partnership
Project N0:20161-RO01:-KA204-024392

This project has been funded with support from the European Commission. This mate
reflects the views only of the authaand the National Agency and Commission cannot be h
responsible for any use which may be made of the information contained therein.




e ==
Erasmus+ .y Licer

Works!

sources.

OUTSTANDING ORGANIZATIONS AND NATIONAL PROGRAMS IN USA
AND CANADA

In the United States family literacy programs have been supported by federal
and national legislation and funded frofederal appropriations. Continued federal
support for family literacy initiatives has helped to legitimize the concept of family
literacy and educational programs aimed at families as units rather than adults as parents
or children as literacy learners.rRaps the best example of this federal suppoBvisn
Start, first enacted in 1988 as a federal demonstration project that gives families access to
training and support to create a literate home environment and enhance the academic
achievement of their ddren.The program aims to help children to reach their full
potential as learners (early childhood education), provide literacy training for parents
(adult education) and help parents to become full partners in education of their children
(parenting eduation)*

According to the legislation in place during the time of the evaluation, the Even
Start program was intended to help break the cycle of poverty and illiteracy by improving
the educational 0 p p o rirtcame ifamiliee by inte@tingtearly nat i
childhood education, adult literacy or adult basic education, and parenting education into
a unified family literacy program. The program shall be implemented through
cooperative projects that build on existing community resources to craeate ange of
services.

If at first, family literacy programs were defined as having only three components
(stated above), later on thhesearcher & st ress t hat a comprehe
include a fourth component: intergenerational activities (InteacParent/Child
Activities - PACT), actually the most important of them. In the United States, the four
component twegeneration family literacy model was established in a federal definition
in 1998: The term ‘family literacy services' means servicesthare of sufficient
intensity in terms of hours, and of sufficient duration, to make sustainable changes in
a family and that integrate all of the following activities:

1 Interactive literacy activities between parents and children.

14 http://www2.ed.gov/programs/evenstartformula/index.html
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T Training for parents regding how to be the primary teacher for their children
and full partners in the education of their children.

T Parent literacy training that leads to economic-sefficiency.

1 An ageappropriate education to prepare children for success in school and life

experiences. 0

The first to pioneer and test the fecomponent family literacy model whCFL
- National Center for Families. Since its foundation in 1989, this center has helped
improve literacy and lives by engaging all family membayarents, childrencaregivers,
and extended family membersin reciprocal learning in both pladmsed and digital
environments. This effort has resulted in a network of more than 330 sites and 150,000
educators in 39 states helping more than one million vulnerable danglarn together.
NCFL advances literacy and education by developing, implementing, and documenting
innovative and promising twgeneration practices, networks, and learning tbols.
"NCFL'"s mission is to address United State
members in learning, with a primary focus on parents and children living in poverty.
NCFL views education as a family affagyery parent as an asset and every faaslya
resource. They lead and work with learners, administrators, teachers, librarians,
policymakers, philanthropists and advocates.

The leading advocate for family literacy in the USA is tBarbara Bush
Foundation (http://barbarabush.org), that, over the past 25 years, has sponsored 1,500
family literacy programs in 50 states. Another example of foundation that supports these
kind of programs isNish You Well Foundation (www.wishyouwellfoundation.org),
whose mission is "supporting family literacy in the United States by fostering and
promoting the development and expansion of new and existing literacy and educational
programs.” The Foundation makes donations t@naras and projects that aid in this
stated mission.

The largest and the most effective family literacy program in AmeriQElD
ALOUD AMERICA 1 RAR, an innovative family program that brings parents and
children together for six sessions during one schepnilester and motivates them to read.
The program is conducted at host schools which provide meeting space, volunteers, and
logistical support and is coordinated by a nonprofit organization also named read Aloud
America founded in Hawaii in 1995. Hundredt volunteers of Read Aloud America
have read to audiences totaling over 338,341, 90 Schools, 154 Programs at Hawaii's
elementary and middle public schoolstt://www.readaloudamerica.o)g/

15 http://familieslearning.org/
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After a deep reearch on what family literacy means in the USA, we can conclude
that in the American local programsthe theoretical concept of intergenerational
family literacy emerges in practice in techniques that stress interactionpaired
reading, reagilong and stoy hours, peer group discussions of reading with practice,
variety of other socially oriented techniques, teaching technical skills for improved
writing, nutrition, parenting and child development, computer skills, and encouragement
for positive changes iattitudes. Moreover, most family literacy programs are targeted
towards families with a lower soceconomic or migrant background (eReach Out
and Readi ROR program carried out with the help of volunteering pediatricians and
pediatric nurses) oAmerican Indian families(The Family and Child Education i
FACE, sponsored by the Office of Indian Education Programs; these programs address
the literacy needs of Native American Indians and Alaska Native families. Whether
offered in the home or in a schoeljucational and parenting classes reflect the cultural
traditions of the families and of the community).

In Alberta, Canada, the Centre for Family Literacy was founded effectively in
2001, but this Centre assumed all the programs and work of the Prokpesy
Association, that was established, in February 1980, as the first volunteer tutor program
in the region. It had the primary goal of matching tutors with adults who needed help to
develop reading, writing and math skills. Prospects piloted it$ fasily literacy
program in Edmonton in 1993. Within five years, the organization served more than
2,500 families through hundreds of programs. It also developed strong partnerships for
program delivery with local organizations such as health centersy f@source centers,
libraries and schools. This growth, along with significant community interest, led to the
idea of developing a center that would focus on literacy development in the family
context.

Therefore, lhe Cengr for Family Literacy was the it of its kind in Alberta and
Canada and it is recognized for its innovative programs and services. Its mission is to
build, develop, and improve literacy with families and communities. In continuing
partnerships with many other organizations, the Cegrreides programs for thousands
of adults and children each yedrttp://www.famlit.ca/programs _and projects/)

This Centre has developed many successful programsBikeks Offer Our
Ki d Sucess B.0.0.K.SClassrooms on Wheels C.O.W.Learning Together,
programs that focus on developing literacy within the family as a whole. Their principal
aim is to develop stronger relationships between parents and their children and getting
parents invived in their children's education. As this Centre also provide professional
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development and training for hundreds of literacy practitioners, all this programs benefit
of trained facilitators.

In Toronto, there is a network of 78 Parenting and Family bitgr Centers
located in elementary schools. They are ,freghoolbased programs for parents and
caregivers with children from birth to age six. These fun, -plased programs are
designed to support the chil dods denwdhrthey | ear
Kindergarten program. They offer a safe, nurturing and stimulating program where
children can play and parents can connect. These centers provide opportunities for:
development of social, emotional, physical, cognitive and language skills;inguild
positive connections with the local school; participation in a family literacy program that
helps children develop and build essential literacy and numeracy skills; discussing
parenting concerns and borrowing books from rdidgual libraries.
(http://www.tdsb.on.ca/earlyyears/preschoolyears/parentingandfamilyliteracy.aspx

OVERVIEW O F NATIONAL POLICIES AND PROGRAM S IN EUROPE

Throughout Europe, a widariety of policies and programs have been developed
in recent years with the aim of improving parents' literacy skills and/or their ability to
support their own children's literacy developmémtorder to provide a brief overview of
family literacy progams in European countries, we use as a valuable suppdihdhe
report of the European Commi ssion researct
literacy: a stug o n par e Atastudy bas peero undetiaken by the National
Research and Develo@nt Centre for Adult Literacy and Numeracy (NRDC) at the
Institute of Education, University of London (lok) 2011 Our purpose for this chapter
is toprovide readers with an indicative sample of national initiatives and environments.

According to this srvey, there are som&uropean countriegTurkey, the
Netherlands and the UK in particilawherethere has been significant family literacy
related policy development

Turkey has one of the most well developed and successful systems of family
literacy pdicy and program integration in the world. This is a result of a number of
factor s, including: Turkeybs early adoptio
the large body of methodologically rigorous quantitative and qualitative research
conductedn those programs, the positive benefits for children and parents shown by the
research, strong leadership and stewardship of programs by governmental and non

18 hitp://ec.europa.eu/dgs/education_culture/repository/education/policy/school/doctftamilyy_en.pdf
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governmental policy actors, and strong partnership working between governmental and
nontgovernmetal stakeholders.
The key family literacy NGO in Turkey is the Moth€hild Education
Foundation, which engages in advocacy work and coordinates a number of programs,

including the MotheChild Education Program (MOCEP) and the Father Support
program. Theformer is Turkey's largest family literacy initiative. It was developed in

1982 as part of a longitudinal research pr
Projecto and undertaken by Bogazici -Univer
economeally disadvantaged mothers and their children between 5 and 6 years of age who

do not have access to psec h 0 o | education services and wh

environmental conditions. The program has an annual target of 25,000 mothers and
children. So far 6657 courses have been delivered to 292,076 mothers and children in 78
provinces in Turkey. The completion rate is 80%. The program has also been transferred
to Turkish migrahfamilies in other countries.

In the UK, the evidence suggests that governnfended family literacy
interventions have been successful at improving child literacy amongst children in
disadvantaged households. Some countries are characterized by a lack of policy
coherence and direction. Foraample, inGermany, with a small number of exceptions,
projects tended to come and go, with little coherent policy at national or local level to
shape provisionln part this is because the Lander make education policy at a regional
level. However, even athat level, only the citgtate of Hamburg appears to have
developed a fairly coherent family literacy program and policy. In other regions, family
literacy interventions exist primarily as shtgtm projects, not as policy

In the Czech Republi¢ there @ nofamily literacy policies generated by the
Czech governmentbut there arenationwide, norgovernmental reading initiatige
receives some financial support from various government departments, including the
Ministry of Culture, and the Ministry of Edation, Youth and SportsA relevant
example would bel'he WholeCzechRepublicReads to Childrercampaign aimed at
raising and maintaining public awareness.

In Ireland, family literacy is delivered by region Vocational Education
Committees in partnershiwith adult education centers, community projects, libraries
and schoolsWhile not all local areas have family literacy programs, some, such as
County Clare, boast wedistablished initiatives.

Malta has a particularly well integrated family literacy pghgrogram
environmentA coherent policy activity began in earnest in 2001, when the government
established the Foundation for Educational Services (FHEHf®) FES was conceived as a
16
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policy mechanism enabling the Ministry of Education to provide, via a tharty, a
range of educational initiatives focused on literacy support, parental empowerment and
lifelong learning The firsprogram started in 2001, was called Hilti, which is Maltese for
"My ability". The program had two primary objectives: to impra@ldren's literacy
skills, and to improve parents' ability to help their children develop those skills.

Norway is a country that hastrong traditions of adult education, but do not as yet
appear to have engaged in extensive family literacy policyparagram development.
This is supported by legislatiohe Act of Primary and Secondary Education places a
duty on schools to collaborate with parents, both with regard to curriculum and plans for
the school.

Some Member States suffer a near or completley vacuum in this field. For
example Cyprus, whereschools still generally operate a "closed doors" policy.

In Romaniathere are no child literacy education policies regarding famthese
is no "coherent educational preoccupation at the natioriséicpblevel". However, there
are some small, local family literacy projects in Romania, and the country was one of the
participants inPEFaL (Parent Empowerment for Family Literacy) Network of Family
Literacy Programs, which were developed as an EU Gvigngroject in 2001. PEFaL
programs were developed in small areas in five other countrigsgland, Flemish
speaking Belgium, lItaly, Lithuania, Romanialowever, there have been ongoing
attempts by nogovernmental policy actors to develop family litegrgarograms.For
instance, the Romanian Association for Literacy, started in 2014, the implementing of the
A Readi n gprdjeot (funaded by thé American Romanian Foundatior) counties
from the NorthEast region.

Literacy policy in Romania is stithot connected to the family, nor are family
literacy practices seen as relevant to or by the school sybteniiteracy programs focus
on the devel opment o f chil drenbés |l earning
houses, etc.), involving childn from disadvantaged social media. Family literacy
programs are few and without a visible impact on the society.
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CHAPTER lll: Research methodology

AFamily l i teracy wor ks! o project i s d
Partnerships, Key Action 2, Sector: Adult Education, Project number-2&RB0L
KA204-024392. Its main objectives are: to achieve a comparative analysis of family
literacy (FL) practies in the countries participating in the project (Bulgaria, Macedonia,
Portugal, Romania and Slovenia), to define the occupational profile of family literacy
facilitators and to develop a curriculum and to pilot it in the partner countries.

AOctavicanClGojgaCounty Library, as the | e
above, with the contribution of each partner, has conducted a transnational comparative
researclon family literacy programs. Theresearch objectivesere:

- toidentify good practie in the field of family literacy in Europe

- to inform the description of the occupational profile of a family literacy
facilitator FLF in terms of specific competencies and tasks.

All partnerorganization$iave used the followinigstruments for colleatg data

- Studying the existing data on family literacy programs available online

- Questionnairé containing a series of 23 questions asked in order to get a detailed
description of the programs

- The European Framework for the identification of good prastiin family
literacy (e.gwww.eli-net.eu.

The study on the existing data on family literacy led to the identification of the
target groups for the delivery of the queshaire organizations that conduct family
literacy programs (using information available on websites, social media, discussion
forums or from among collaborators or previous project partners) in each partner country.
The questionnaire was delivered toe tipreviously identified organizations: public
institutions  (schools, libraries), naovernmental organizations, professional
associations, educational centers, in order to identify different types of prodtants.
partner had to have a certainmber of filled in questionnaireaccording to the size of
the country: Bulgaria (7,929,000 inhabitarits)5 questionnaires, Macedonia (2,062,294
inhabitanty i 10 questionnaires, Portugal (10,329,484 inhabitants) questionnaires,
Romania (21,733,%binhabitants) 25 questionnaires, Slovenia (2,060,000 inhabitéants)

10 questionnaires.

The goal of the questionnai(eee Annex Lwas to identify organizations which
deliver family literacy programs (highlighting the organizational profile: type, stpe
and areas of work) and their partners with their specific expertise, duration of the
18
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programs and their funding sources, followed by a detailed description of the programs
regarding: the context in which it was implemented (targeted community fooral,s
economic, educational point of view, the community needs / problems assessment, the
opportunities identified to address these needs), goal and objectives of the program, target
groups, types of learning activities, location for the activities (#garies, schools,
community centers, kindergartens, churches, prisons, etc.), resources used (materials,
equipment), types of facilitators responsible for the activities (teachers, librarians,
trainers, volunteers, others), their education and trainiacgkdround and expertise
(courses attended, previous activities, their role in previous family literacy programs) and
their specific tasks, the qualitative and quantitative results of the programs, monitoring,
the evaluation and the impact of the programs.

The best family literacy practices and the conclusions of the national surveys are
included in this report and will make the case of the comparative analysis. The national
surveys in partner countries have been conducted during December @téh 2017,

i n Portugal, by Agrupamento de Escolas Tri
Gogaodo Cl uj County Library, i n Macedoni a,
AEvrocentar Obuchenie | Partnyorstvo 21 VE
Kranj.

Analyzingt he nati onal researches, AOctavi an

tried to draw some conclusions on the similarities and differences regarding the family
literacy practices in partner countries, in order to inform a profile for the family §terac
facilitator. The results of this analysis are presented below.
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CHAPTER IV: Survey Results

1. The profile of the implementing organizations (type, size, scope of work,
areas of specific expertise)

As resulting from theRomanian national survey, the types of organizations
involved in delivering family literacy programs are: public schools, public libraries and
other public institutions: school inspectorates, city and county councils, public
departments for social assistance aruldc protection, but also negovernmental
organizations, including professional associations. In Romania, there is also a National
Association on Literacy.

In Portugal, although there are a lot of organizations dealing with these issues,
the partner onlgot answers from public institutions: schools and libraries.

Organizationsnvolved in family literacy programs iSloveniavary quite a lot in
size and type, but they do share some common traits as well, such as: all are active in the
field of educatiorfor children and adults.

In Macedonia the organizations dealingitwv family literacy are mainlynon
governmental organizations whose target groups are mainly children and adults from the
Roma population, with a difficult financial, social and educaticgitdation. This is
because the literacy of the Roma population in the Republic of Macedonia is at the lowest
level, these children and adults being on the edge of their existence. Besides the NGOs,
other types obrganizationffering literacy programs arpublic institutions and private
businesses. The expertise of thesganizationsare: social inclusion through training and
education of Roma population, education of children from 6 to 15 years old and teachers, daily
care and education of children frdro 6 years old, psychological support, education for foreign
languages and skills development.

TheBulgarian institutions conducting family literacy programs, as resulting from
the research, are: public schools, other public institutions,-goearnmerl
organizations libraries and private companies. The schools work with pupils from
various ethnic background, including Roma. The NGOs work in the field of improving
the relationship between the family and the education system, of lifelong learniny, yout
activities and training for teachers. The libramganizescultural activities for children,
in order to attract more young readers to the library. The public institutions, for example
kindergartens and libraries, often work together.
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As resulting fromthe national researches, the organizations delivering family
literacy programs are: public institutions: schools and libraries and ngavernmental
organizations Although different in size and areas of expertise, these organizations
serve the same goalémproving reading skills and encouraging reading and literacy
practices within families.

Schools and other educational institutions develop literacy programs in order to
support the educational system. These programs address especially the socially
disadantaged groups in the local community or students with learning difficulties and
school problems, but also other students. Often these school programs involve parents
and teachers, not only students.

Libraries usually offer nonformal literacy programs fo children and their
families, no matter of their social status and education, in order to create a learning
culture in the community and to develop lifelong reading habits in children. Many
libraries offer reading hours or family reading programs to youngaders and their
families and programs which promote reading for all age groups.

Non-governmental organizations are involved both in promoting learning and
the importance of family literacy and in supporting social groups in need, such as
Roma people.

2. Partners involved (their specific expertise brought to the programs)

In most of the analyzed programs,Romania, a cooperation between partners
from the public and private sector can be identified. This partnership, bringing together
different types of organizations, is of great value and importance as each partner involved
in the program brings its own expertisedacontribution to the success of the program.
Bringing together professionals from various areas of knowledge add great value to the
results and is in the benefit of the communities and of the target groups they address to.

All the analyzedprojects inPortugal have at least one partner from outside the
implementing organization. The majority of the projects have as partners public
institutions. A large number of projects were supported by the central government, but
also by a specific department in tR®rtuguese educational system, RBE (Rede de
Bibliotecas Escolares) which is the national organization that gives support to school
libraries in all the public and private schools.
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In Slovenig partners included in family literacy programs were generhlhgd
who added specific skills to their program or broaden the range of potential users. A
strong partner, which was involved in mgmmpgramsis the Reading Badge Association,

a NGO that promotes and develops literacy programs since 1960. Particllates

tend to connect with other partners and include regramsto those already
established, which is mostly a reflection of the needs and desires of the local
communities.

In Macedonia, the implementingorganizationshad as partners other ron
govermmental organizationsand public schools. Almost every organization cooperates
with partner organizations in implementing the projects in order to obtain human and
material support that will guarantee the success of the program.

In Bulgaria, almost half ofthe implementingorganizationsdo not work with
partners. Still, the majority have partners, either from the same sector, as there is
cooperation between nayovernmentalorganizationsor between public institutions
(municipality-schools, libraryuniversty, schoolsuniversity), either from different
sectors (private and public).

Most of the family literacy programs develop as a cooperation between partners
from different sectors: pulic, private and nonprofit. These partnerships add great
value to the projects as they bring together forces of different size and expertise for the
benefit of the entire communities.

3. Program duration

In terms of duration, ilRomania, it ranges from 2 months to permanent programs
with weekly activities. The average duration is 20 months and many programs were
initiated in 20142015.

In Portugal, most of theanalyzedprojects started in 2015 and only 2 of those
projects have already finished. The duration of the projects is very difi@earding to
the institution that is implementing it. Most of the projects have a duration of 12 or 24
months, because they are developed by schools, for the school year. There are also public
schools that develop projects for a longer period of 36 n3picause the projects are
directed to a specific target audience and the institutions found important to make a
comparative analysis on the evolution of the participants.
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In Slovenia the highest number girogramsstarted between 2008 and 2011,
when inernational research PISA showed results in reading literacy of Slovenian pupils
below the average. The answer was a number of pregramswhich are focused on
increase of reading literacy and simultaneously promote family literacy. From 23
analyzedorograns 3 of them are already finished, 3 are still in progress and will finish in
a near future, the rest of them have become a part of regular actieityaofizationsand
continuously run from one to 19 years.

In Macedonia, the analyzedprojects were implaented between 20816 and
most of them have a duration of maximum 12 months. Nevertheless, there were projects
that lasted more than 24 months.

The duration of family literacy programs Bulgaria ranges from 1412 months
(a school yeanr) the majority of the programs, to programs lasting284€9 to 36 months
or permanent programs (in the library, lasting for more than 20 years).

Although the duration of the programs differs, this survey showadttmost of
the programs developed in the five countries have the average of &2n t duration.
However, if a program was proved to have positive results, in some cases, it became a
regular activity of the implementing organization.

4. The funding sourcesand programs

In Romania, family literacy projects, depending on their magnitude, are funded
by European or national development programs (EEA Grants, AFCN), local government
councils, schools and national and international NGOs. In the case of smadjeanps,
the costs were covered by the participants. Many educational projects, analyzed in this
report, targeting sociallgisadvantaged groups, have been developed under the program
Children and Youth at Risk and Local and Regional Initiatives to Redatenill
Inequalities and to Promote Social Inclusiinanced by EEA Grants and started in
2013, whose objectives were to improve wading of children and young people at risk
and to strengthen social and economic cohesion at national, regional and local levels. The
program operator was The Romanian Sdoevelopment Fund.

The most common funding, iRortugal, is the use of the organization's own
funds. The use of public funding is important, but there are only few institutions that use
these kind of funding. There are organizations that develop B aj&itt no money at all,
only with good ideas and the good will of the facilitators involved. The amount of funds
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used is still important when defining the number of activities which can be developed, as
well as the number of persons that can be involvati@rproject. Projects that are going
to be developed for longer periods of time, usually more than 24 months, have a budget
of more than 1,000 04, both public and own

In Slovenia most programs are financed by public funds. Among these, more
than 784 of all funds cover labor costs. Others represent vafaruss of materiatosts.

The costs of individuaprogramsrange between EUR 150 to EUR,836. The study
showed that the highest fundihglongsto nationalprogramswhich normally cover a
region o the whole country. These types mogramsalso include a larger number of
partners and participants.

In Macedonia, almost every source of project financing for these kind of projects
comes from international organizations such as foundations-gomenmental
organizations and centers financed by the foreign embassies of wealthy countries. So the
majority of projects are being financed from foreign sources and less than half from
domestic sources, mainly parental financing for any kind of training.

In Bulgaria, public institutions (museum, schools, library) use mainly their own
public funds and sometimes external fundings awards from NGOs or as funded
projects. Two of theanalyzedprojects are fundedhy the ESF Operational Program
"Science and edutai on f or s ma r2020) gamdoonet Hy dhe EdRdatibreial
Integration of Children and Students from Ethnic Minorities. One of the projects is
internationally funded by a program of the Bureau of Educational and Cultural Affairs of
the United States Depr t me n t through the ATeaching E>
program. Projects were also funded by parents or by community donation funds.

If we refer to the funding sources, they differ greatly from one country to
another. Whereas, in Portugal and Bulgaxj many implementing institutions use their
own funds, in Macedonia, almost every program is financed by international
organizations such as foundations, NGOs and centers. In Slovenia, most programs are
financed by public funds, while, in Romania, familytéracy programs are funded by
European or national development programs, local government councils, schools and
national and international NGOs.

The bigger the amounts invested in these literacy activities, the bigger the
impact of the projects, as theesources used are more varied and numerous, although
there are projects that achieved important results with small financial support.
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5. The context in which the programs were implemented (targeted community
from social, economic, educational point of viewthe community needs /
problems assessment, the opportunities identified to address these needs)

The provision of education is a key challengd&Rkmmania, with the statdunded
system facing financial problems in times of economic crisis. Like in all Easte
European countries, in Romania, many changes occurred with the end of the communist
era. However, in almost 27 years, there has been little stability or consensus on how
education should be run and the Romanian education system has undergone many
transbrmations through several reforms. A country reportLdgeracy in Romanid,
published in May 2015, by ELINET, the European Literacy Policy Network, analyses not
only the performance data shown by the PIRLS and PISA assessments between 2001
2012, which regaled the fact that Romania performed well below the EU average in both
PIRLS and PISA, but also aim at describing the home learning environment of young
children using data that are available from international sources (PIRLS). Several
indicators were usk: parent al attitudes to reading,
home, early literacy activities. The results showed that, compared to the European
average, fewer pupils in Romania have parents with positive attitudes towards reading,
the availability & children's books in the home is rather low in Romania and there are
more parents (8%) who never or hardly ever engage in litegdeyant activities,
compared with the EU (2%).

In Portugal, the ELINET (European Literacy Policy Network) Country Repart o
literacy, in 2016, showed that the proportion of pupils who are considered low
performing readers was somewhat lower than on EU average in PIRLS (16% vs 20%)
and very close to it in PISA (18.8% vs 19.7%). These students can read simple texts,
retrieve exlicit information, or make straightforward inferences, but they are not able to
deal with longer or more complex texts, and are unable to interpret beyond what is
explicitly stated in the text. The proportion of lgerforming readers has decreased
sincePISA 2000 (by about 8%). The proportion of qo@forming readers was exactly
the same as on EU average in PIRLS (9%) and slightly lower in PISA (5.8 vs 7% in
EU).18

The need of implementing family literapyogramsn Sloveniawas the answer to

17 Literacy in Romania. Country Report. ELINET. March 2016. Available at:
http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/CR_Romania_18052015.pdf
18 Literacy in Portugal. Country Report. ELINET. March 2016. Available at:
http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/Portugal_Short Reportl.pdf
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the needof local communities as well as the response to the condition of literacy at
national level®. The same is reflected when we are comparing the results of international
research of other European countries. After 2000, when these comparisons become
available public and other organizations work more systematically to address this
problem. The result is a wide varietymbgrams at all levels of society as a whole.

In Macedonia, many norgovernmental organizations offer activities for the
Roma population, dato the low level of literacy and difficult social and economic
situation of these population. According to the last census of the population in the
Republic of Macedonia from 2002, there are a total 2,022,547 people. 53,800 of them or
2.66% are Roma pojation and according to the data from the Ministry of Labor and
Social Work from 2013 and indicator EDi Irate of literacy, the rate of literacy of the
Roma population was decreasing for Roma children younger than 15 years, decreasing
for Roma people betwen 15 to 44 years, both women and men, but slightly increasing
for women aged 284 and for men and women aged 45 to 54.

In Bulgaria, the literacy programs were developed in the context of the need to
close the generation gap, especially betwadtdren and parents who are for whatever
reason permanently separated in time and space. According to ELINET Country Report
on literacy, the proportion of Bulgarian pupils who can be considered asdidarming
readers was very high in PISA in comparisath the EU average (nearly 40% vs 20%).

In PIRLS, the proportion of lowperforming readers was somewhat higher than the EU
average (23% vs 2096)

No matter of the context in which the family literacy projects were developed in
the partner countries, adlstarted from an obvious need to raise the level of literacy. As
previous country reports by ELINET show, the literacy level in Romania, Bulgaria and
Macedonia are well below the EU average, whereas literacy levels in Slovenia and
Portugal are slightly beow the EU average.

6. Goals and objectives of family literacy programs

In the Romanian research, we identified two types of programs: some that aims

19 Literacy in Slovenia. Country Report. ELINET. March 2016. Availablétr://www.eli
net.eu/fileadmin/ELINET/Redaktion/user_upload/Slovenia_Short Report.pdf

20 Literacy in Bulgaria. Country Report. ELINET. March 2017. Available at:
http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/Bulgarian_Short_Report.pdf
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at supporting personal development of socidisadvantaged and vulnerable groups and
their socialinclusion; others that aim at raising awareness of the essential role of family
|l iteracy as a tool for improving childrend
of positive parenthild relationship.

Programs addressing sociatlisadvantaged gups usually aim at:

- supporting personal development of sockdiyadvantaged and vulnerable groups
(institutionalized children, Roma children, migrants) and their social inclusion by
satisfying their educational and development needs;

- reducing social darities in local communities;

- developing local strategies to promote and implement family literacy programs;

- improving the school performance of children with learning difficulties;

- improving school attendance;

- reducing the risk of school drequt;

- educaing parents in understanding the importance of education for their children;
devel oping and strengthening parent so
enhance their capacity to effectadaduwcadrsy s upy
and thus to @amplement schodbased learning processes;

- creating synergies between home and sechaskd learning;

- enabling parents to participate meaningfully in school activities;

- enabling teachers to better work and understand children at risk.

Programs whiclpromote family literacy and reading for fun usually aim at:

- raising awareness on the essential role of family literacy as a tool for improving
childrends school success;

- making reading attractive for children by providing their parents as examples and
by intergenerational activities;

- enhancing children and parentsé | iterac

- promoting children's emotional, social and intellectual development;

- facilitating the development of positive parehild relationship.

In Portugal, all the pojects have a common objective: to put families to read
together, but this objective was achieved in different ways. Reading is clearly the most
relevant reason for the projects of family literacy to take place. The improvement of the
relationship betweeahildren and their parents was achieved with the help of the reading
activities where students and their parents were together, reading together or reading out
loud to a larger audience.

Another important objective was to promote books, so that everyonéaae
access to them in order to acquire better reading habits, especially parents.
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Some organizations also felt necessary to improve other types of literacy, such as
media literacy or information literacy, because most of the parents do not have access t
this kind of literacy.

In Slovenig the analysis was conducted by detecting the various objectives of the
organizations involved.

Therefore, most of thebraries6 goal s were to increase:
book borrowing, number of visits, thactivity of family reading, knowledge,
comprehension and vocabulary, but also to encourage usage chktaadibraries, to
promote children's emotional, social and intellectual development and to train teachers
for project implementation.

Family literagy programs inschoolsupgrade the curricula of schools and their
internal programs. Morwer, they support reading and activities related to reading:
experience reading as a special event, developing creativity by reading. At the same time,
they raise awaness of parents on the importance of reading and reading literacy.

Nationalpublic organizationsestablished their goals with very high expectations.
Programs are oriented towards education, usually adult educators, teachers and parents
are trained to gai basic knowledge and skills for the development of family
literacy/early literacy for the further implementation of the program.

The objectives ofnonrgovernmental organizationare closely correlated with
their basic purpose and support or cooperaté wiher organizations dealing with the
dissemination and the awareness of family literacy. Their primary task aims to raise
awareness on the importance of wadlveloped literacy for individuals and for the entire
population.

In Macedonia, the objective of family literacy programs include:

- active participation and reintegration in the society of the Roma population
through access to education and additional qualifications;

- assistance in preschool education and knowledge progress for a more successful
start in the first grade for the Roma pupils, by direct home education of children;

- training the Roma parents on how to bring up and educate their children at home
in order to prepare them for elementary school,

- counselling the Roma parents on how to comicate with the teaching staff;

- pedagogical and psychological counselling for children;

- training the teaching staff;

- building seltconfidence, seftontrol and strong family relations;

- gaining a variety of certified skills for better competitivenesshenlabor market
for adults;
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increasing childrends school success;
- easier accomplishment of the school subjects (Macedonian language,
mathematics, physics, chemistry, languages etc.).
In Bulgaria, the family literacy programs had as main objectives:

- promoing the model of positive parenting in the Bulgarian society;

- building trust and improving the partnership between school and family through
active participation of parents in the lives of their children in the learning process and in
extracurricular actiwies;

- creating conditions for increasing the potential of students and their ability to
successfully complete secondary education by developing their knowledge, skills and
competences;

- creating effetve mechanisms fgparticipation of the community antld parents
/ relatives of the students in the educational process;

- changing attitudes and relationships between teachers, parents and children to
create a better climate for work, motivation for learning and increasing success;

- promoting meaningful commuration between parents and children;

- involving and assisting children and parents from ethnic minorities in the social
life of the community;

- encouraging love for books and reading from a very early age;

- developing creative thinking and skills of childréy setting unconventional

homework;

- offering parents didactic tools in order to support both the development of basic
competencies of their own children and to master the Bulgarian language.

Depending on the specific characteristics of the national commties and on
the level of social and economic development of the country, dnalyzedfamily
literacy programs have a set of similar, but also different types of objectives.

In all partner countries, we identified a set cimilar_objectivesof the famiy
literacy programs, which aim at:

- raising awareness of the importance of weléveloped literacy for individuals
and for the entire population;
- raising awareness on the role of family literacy as a tool for improving

childrends school success;
- bringing families together in intergenerational activities;
- enhancing children and parentso | itera

media and information literacy;
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- promoting children's emotional, social and intellectual development;

- facilitating the development fo positive parentchild relationship and
communication;

- promoting love for books and encouraging reading;

- building trust and improving the partnership between school and family
through active participation of parents in the lives of their children in theakning
process and in extracurricular activities;

- changing attitudes and relationships of teachers, parents and children in order
to create a better climate for work, motivation for learning and increasing success.

Many family literacy programs in Romaniand Macedonia, and only a few in
Slovenia and Bulgaria, also address vulnerable groups, having the followspgcific
objectives

- supporting personal development of sociatlisadvantaged and vulnerable
groups (institutionalized children, Roma childremmigrants) and their social inclusion
by satisfying their educational and development needs and by giving them access to
additional qualifications;
reducing social disparities in local communities;
developing local strategies to promote and implement fariiéracy programs;
improving the school performance of children with learning difficulties;
improving school attendance, throughpedagogical and psychological
counselling;

- encouraging and supporting families of preschool children and reducing the
risk of school dropout;

- educating parents in understanding the importance of education for their
children and building strong family relations;

- developing and strengthening parentso
enhance their capacity to effectivelysupp t t hei r chi | dedecat@dss educ
and thus to complement scheblsed learning processes;

- giving parents the opportunity to gain a variety of certified skills for better
competitiveness on the labor market;

- creating synergies between home asthootlbased learning;

- enabling parents to participate meaningfully in school activities and to
communicate with the teaching staff;

- training teachers to better work and understand children at risk.
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7. Target groups of family literacy programs

DespiteRomaniab s pr ogr essi ve i nt e-lpased Europegan i nt o

Union social system, illiteracy and lack of access to education and training opportunities
create barriers to the soed@onomic integration and inclusion sxfcially-disadvantaged
groupsinto mainstream society. Among these socidiyadvantaged vulnerable groups

we can identify:

0 Roma childrenwho face additional barriers to accessing education as they often
live in deprived communities, with poverty levels far higher than the natiorshge. A
high number of children and youth from Roma communities are at risk of social
exclusion, with minimal chances of integration in socidtyey are considered at high
risk of leaving school due to poverty, family issues and isolation.

0 Institutionalized childrenfrom orphanages or foster houses have special needs
that have to be satisfied not only within the institution but also by the society itself.

0 Migrant children i.e. children coming back to Romania after a period spent in
another country. Inecent years, over 20,000 children have returned to Romania, with or
without their parents, most of them being currently in school.

0 Communities living in povertyfor children, poverty often leads to family
problems, social isolation and school dcimg, risking future social and economic
exclusion because of their low level of education.

0 Children with learning disabilities

0 Children at high risk of leaving school (school dropt) mostly because poverty.

In order to facilitate the inclusion of vulnerableogps into the society, the
organizations providing literacy programs not only work with children and teenagers, but
also with theirparentsandteachers.Some of the programs offerpmrenting program
which is set to raise the awareness on the positilee and impact of parents in their
children’'s education and their school success. Some of the literacy programs have a
special focus on théeachers training. Some of the themes of these trainings were:
conflict and time management, emotional intelliggncemmunication, leadership,
strategic planning and aimed at developing new and efficient teaching methods and
instruments.

Family literacy programs that promoteading for funhave the following main
target groups:

Children of all ages at all levelsfeeducation from kindergarten to higichool
students. Some programs targeted children in their formal educational framework, some
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in their home environment fostering relations among children, parents and grandparents.
However, all of them had positive lediis on children.

Parentswho are willing to learrhow to make reading a pleasurable interactive
activity, how to become better readers, how to actually involve their children in reading
activities as parents should be partners in the education of tifdnea.

Educators(whether they are teachers, school mediators, school counsellors, social
workers, librarians, volunteers etc.) who, in order to be able to work or supply services
for children and parents, have attended special training courses. Thesescwere
mostly on how to teach reading or how to organize intergenerational learning workshops.

In Portugal, the survey has helped identify different types of target groups. Most
of the projects have as target groups children from primary school anththéies. This
is because organizations think that is important to start the literacy training at a young
age. If the children are involved in reading, parents have to go along with them in order
to help their children understand what they are readiing majority of the people
involved in the projects come from disadvantaged secanomic backgrounds and need
more support and encouragement to get involved in reading activities, because many
ti mes they donodt have aca essrced, suchasd oakr a |
because of the price they have to pay. One of the projects that is part of this report had as
target group students with disabilities.

In Slovenig the survey showed that organizations are turningrget groups
that are diectly linked to the topic of family literacy. These are primarily children and
their parents or tutors, various vulnerable groups in society (Roma, foster families,
disabled) and also professionals who in one way or another deal with the issue of literacy
in society.

In most cases education is intergenerational (both children and parents), only in
two cases, family literacgrogramseducate adults only.

Finally, family literacy and the resulting other literacies, touch the whole
Slovenian society.

In Macedonia the target groups of the family literacy programs were either
members of the Roma population or children and parents in need.

The majority of the literacy programs targeted socidifadvantaged groups,
such as: Roma families on financial sédelp, single parent families from the Roma
population, small children, school pupils, young adults aged 18 to 29, from Roma
families with different social, economic and educational background and their family
members.

There were also programs which sugipd families in need, such as: small
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children and their parents; pupils with unsatisfactory school results and their parents, not
enough prepared for helping their children; school childrefi (8 years old) with
different social and economic status ahéir parents, with not enough finances for
learning foreign languages.

In Bulgaria, the target group included moskindergarten children and their parents,
primary school pupilg1s-4" grade)and their families (parents, grandparents), but also

teaches, families of children with specific educational needs, sipglent families,
children ancparents from different ethnic groups.

In most of theanalyzedfamily literacy programs the target groups aghildren
and parents from vulnerable groups

Among these vulnerable groups we can identify: Roma children,
institutionalized children from orphanages or foster houses, children living in foster
families, Roma children from singlparent families, migrant children (children
coming back to their native coung), communities living in poverty, children at high
risk of leaving school (school dreput) mostly because poverty, students with
disabilities or with special educational needs, students with unsatisfactory school
results.

Additionally, the programsrganizetrainings for parents and teachers in order
to help attain the objectives of the family literacy initiatives, as both of them are key
elements for the success of these children.

There are also programs that have as target groghildren and parents \th
no_specific social backgroundThese programs encourage reading and offer activities
for children and parents together. These activities are organized mostly in schools and
libraries.

8. Types of learning activities

The research proved that family literacy programs develop&bmaniain the
last few years implied the following educational activities for the targeted groups stated
above:
Children were involved in
- educational / reading activities suitable to their educational requirements
(interactive workshops on reading art or storgking, viewing educational shows and
films, support in doing homework etc.). These activities employ participatory and
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interactive teachingearning approaches argfrategies such as: ledoy-play (games),
group discussions, stotglling, simulations / drama (shadow theatre), role play, creative
illustration, exploring and making comics, fun puzzles, playing with writing and drawing
letters and words, making familstory bags. These strategies endeavor to stimulate
learning through selfliscovery, creativity, reflection and critical thinking.

In some programs, learners were also actively involved in developing teaching
learning materials (resources) including stdsggs, games and puzzles. Involving
learners in developing teachitgparning aids is instrumental not only in sustaining the
|l earnersd motivation to continue particip:
internalization of literacy skills by stimating their creativity.

- extracurricular / leisure activities (group games, sports, drawing/painting, trips,
visits to museums, to the movie theatre, to the libraries).

Children with learning disabilities were supported by teachers or school
counselors, oreven by their own classmates. School tutoring activities were also
provided.

Parentswere engaged in:

- informative sessionson t he i mportance of reading
progress and physical, emotional and mental development. Some of thesessedsi
also address topics such as: hygiene, nutrition, health, family planning, social assistance
to obtain social benefits, reference for legal counselling, depending on individual needs,
especially sessions targeting at Roma parents;

- parental education activitiest hat promote HAparenting t hi
such as: predictive lecture, active reading, role play, usage of different reading materials
(printed books and digital books);

- projectos pr oswh as:nvgtingaon blogs, itakingsgh sn TV or
radio programs, social network;

Educators(teachers, school counselors, librarians, volunteers):

- organized and participated at courses, trainings, conferences, workshops,
informative sessionson literacy, family literacy, leadership, management, etc. Some
attended courses on how to coordinate and supervise the activity of multipurpose
workshops, on how to become trainers in the field of independent living skills and
courses on methods and taeifues of action and intervention in cases of children with
behavioral disorders;

- engaged in research activitiesand promoted their findings and the best
practice examplesby writing articles in printed or online media.

There have been some other commotiviies, for instance: visits to the
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neighborhood library, where children and parents registered as readers.

In Portugal, the majority of the projects use reading as the main activity to help
achieve the expected results. It is important to notice theeaing activities involved
both children and their parents simultaneously. It is interesting to see that the projects
gave also a very important role to the collaboration between students as a way to get them
involved in the activities. In the activés of role playing and voice recording, there are
also other people involved, not only the students and their parents. This gives an extra
importance to the projects because they can bring their ideas into the project and make it
even better.

The Slovenian research led to the conclusion that most of the surveyed
organizations strongly link family literacy with reading literacy. Masigramsdeal with
activities in promoting and developing reading, reading skills, strategies and different
kinds of reading.

Identified activitiesrelated to reading are: different forms of storytelling (story
hours, the playing time with the book, the narrative fairytales using puppets or telling
local fairy tales), modeled reading, listening and reading comprehension workshops
reading aloud workshop, organized preparation of the list of literature (books) for various
camps, talking about books and learning about different types of texts.

Other types of activities are: physical games, guided tours in the natural
environment, learning about cultural heritage, traditions or specifics of the local
environment, painting and drawing, creative workshops, crafts and book illustrating for
children, visits to the public libraries, events in the library or specific forms of activity
tha are adapted to current needs, such as physiotherapy work, therapy meetings, working
with social workers, special educators, speech therapists.

In Macedonia the activities which camedo the support of the Roma
population included: creative workshops fétoma children and parents; daycare and
educational activities for children 3 to 5 years old; vocational training (for baker,
hairdresser) and additional qualification for parents: computer training, foreign languages
courses, business education; trainimgrkshops for parents on how to bring up their
children and help educate them; lessons for some school subjects for both children and
parents (e.g. Macedonian language, Math).

Other types of activitiesincluded: creative workshops for children, for parents or
for both; creative thematic workshops for children: drawing, exercises, narrating, leisure
activities; parental counselling and education; lessons for some school subjects; mutual
motivation worksbps and also group lessons for monitoring the success; English lessons
I conversation, grammar, acting; innovative, creative workshops on a variety of topics
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connected with the English native countries; workshops for stimulating conversation in
English.

The activities identified in th&ulgarian research range from parents’ visits in
classrooms, telling children about their professions (e.g. computer scientist, engineer,
railway worker, fireman, musician) to having educational trips or gaming competitions
with their fathers or family literacy activities at home.

Some activities were related to reading, such as: activities for enriching the
vocabulary of children from ethnic minorities with words in the official language;
storytelling, role and dramatizati of stories; music stories; meeting with authors of
children's books, poets, musicians, artists, actors; art workshops for children and adults;
intergenerational reading hours. Other interesting identified extracurricular educational
activities were: vigs to museums, churches, monasteries and libraries; training and team
building - parents, teachers and children involved in educational workshaggarmg a
family album (pictures and short storedated to these photos); meetings on traditions,
traditional recipes and organizing a culinary exhibition of traditional dishes in
ethnographic museumsports games; outdoor sports for creating and improving healthy
habits.

Although various in type and form, theeducational / reading activitiegor
children predominate in the literacy programs in all five countries. These activities
employ participatory and interactive teachidgarning approaches and strategies such
as: lessons for some school subjects, family literacy activities at home; {bgpiay
(games); group discussions; simulations / drama (shadow theatre); role play; creative
illustration; playing with writing and drawing letters and words; stimulate learning
through selfdiscovery, creativity, reflection and critical thinking; different forms of
storytelling (story hours, intergenerational reading hours, playing time with the book,
narrative fairytales using puppets or telling local fairy tales); modeled reading;
listening and reading comprehension workshops or reading aloud workshop; talking
abaut books and learning about different types of textsieeting with authors of
children's books, poets, musicians, artists, actors.

The programs also compris@xtracurricular / leisure activitiesin which
children are involved: group games, sports, drawlpginting, trips, visits to museums,
movie theatres and libraries; guided tours in the natural environment, learning about
cultural heritage, traditions or specifics of the local environment; creative workshops,
crafts and book illustrating for childrenart workshops for children and adults.

Parents usually take part in their children's activities, but there are also
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programs which train parents separately, such agiformative sessionson the
i mportance of reading f or physcalrematidnalandr en 6 s
mental development, but also on health, family planning, social assistance to obtain
social benefits, depending on individual needs, especially sessions targeting at Roma
parents; parental education_activitiest h a t pr ommtge trhpaorugrmt ir ead
concept such as: predictive lecture, active reading, role play, usage of different reading
materials (printed books and digital booksjocational training (for baker, hairdresser)
providing additional qualifications.

Educators (teachers, school counselors, librarians, volunteers) also participated
in training activitieson literacy, family literacy, especially when working with specific
target groups.

9. Resources

In Romania, books, games and educational toys wesed in the activities, either
from the collections of the organizations involved in the programs or bought for a
specific program. Other materials used were: working sheets, emoticons, flipchart sheets,
postits, markers, glue, scissors, crayons, etc. €haipment used for the activities
included computers, videorojectors, printers, photocopying machine, speakers, tablets.
In some activities, there were used musical instruments or theatre props.

In Portugal, in all the projects the use of books was naod/, because without
books it is difficult to promote reading. Schools are also investing in other types of
reading support such aBooks tablets, in order to get the young people more involved
and to motivate parents to work with the new technologies.

In Macedonia, for delivering the activities of the projects, the facilitators used all
sorts of materials and equipment: books, computers, didactic educational materials, toys,
projectors.

The organizationsin Bulgaria used all kind of resources in their activities:
didactic materials, multimedia equipment, flipcharts, worksheets, song sheetsayole
script and other printed materials, materials for practical activities (decors, costumes,
masks, models, picture fragyehomemade traditional Bulgarian dishes, materials for the
art workshops), educational materials for parents; children books, sports equipment,
waste and recycled materials, online resources.

37

Erasmus+ ProgrammieStrategic Partnership
Project N0:20161-RO01:-KA204-024392

This project has been funded with support from the European Commission. This mate
reflects the views only of the authaand the National Agency and Commission cannot be h
responsible for any use which may be made of the information contained therein.




E i
Erasmus—+ iy 1icer

Works!

The resources used for the activities vary from books andadit material, to
other materials and equipment, depending on the specific of the activities.

10. Location

Most family literacy activities ilRomaniatook place in schools and libraries, but
some of them were conducted in kindergartens, educational ceceetsrs for local
activities or community centers, some being located in marginalized communities.

In Portugal, the locations for the family literacy programs are mainly schools, but
also public libraries.

In Slovenig most of the literacy activitied5 out of 23) are carried out in public
or school libraries. Other programs run in schools, kindergartens, shelters, primary
education institutions, museums and other cultural institutions and outdoors.

In Macedonia, the location where the trainings areld depends on the
organization profile: private company, state institution or-gowvernmental organization.
Mainly, every organization uses their own offices.

In Bulgaria, in delivering their activities, most of th&rganizationsused their
own spaces.Most often the activities took place in public institutions (schools,
kindergartens, theaters, museums, community centers, libraries, churches and
monasteries, sports halls), but also in NGOs, bookstores, children's shops, galleries. Some
of the activitee ven t ook place in studentsdé homes.

As a general rule, each implementing organization used its own spaces, but
there are also projects that use their partners” logistics for organizing the activities.
The favorite place for delivering such activities asehools and libraries, but also other
cultural institutions like theatres, museums, art galleries or community centers. Some
of the literacy activities were carried in the homes of the participating families.

11.Language

In Romania, the language useduring the activities of the projects was
Romanian. Some of the activities addressing the Roma community used the native
language of this ethnicity.

In Portugal, the language of all thenalyzedprojects was Portuguese, as there is
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not yet a big number afommunities from other countries that need to be treated in a
particular way in order to get them integrated in the national literacy programs.

In Sloveniag as many programs promoting literacy and the awareness of its
importance were implemented as PISA020and PISA 2012 reading literacy showed
weaker field of knowledge and skills of Slovenian pupils, the national analysis suggests
that all programs were held in Slovenian.

In Macedonia, all projects use the Macedonian language, but the projects carried
out by NGOs for Roma people were bilingual (activities held in Macedonian and Roma
language). One of the projects that includes learning English also implements the projects

in two languages: Macedonian and English.
In Bulgaria, all identified projects useBulgarian language.

In all partner countries the analyzed activities were held in the national
language. However, in some programs dedicated to Roma people, some activities were
conducted in their native language.

12.Types of family literacy programsfacilitators (e.g. teachers, librarians,
trainers, volunteers etc.), their education, training background and expertise
(courses attended, previous activities, their role in previous family literacy
programs) and tasks

In Romania, the types of facilitats identified within this research are: public
school teachers, public librarians and volunteers. These facilitators either worked alone or
in cooperation with each other.

Teachers

Teachers involved in this type of programs already have pedagogical
compeences from their basic training and are able to conduct literacy programs.
According to PIRLS 2011 country report on
curriculum specifically for reading (literacy); reading is usually taught as part of the
nationallanguage curriculum that also includes writing and other communication skills.
Yet, according to an analysis of guidelines for Initial Teacher Education institutions,
generic skills or methodology for teaching reading is a topic in ITE. It takes 3 pears f
lower secondary teachers to get their Bachelor of AB& degree, and 5 years for upper
secondary teachers to get their Master of ANGA degr ee. AContent are
a compulsory constituent of initial teacher training for all teachers.dnly part of the
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training of language teachers or primary school teachers, so it depends on the subject
specialization whether prospective teachers come in contact with literacy issues. In
Romania, about 5% of lower secondary education teachers tepoett @A Readi ng,
and |iteraturedo was included in a subject
but they do not currently teach this subject.

However, some of the Romanian language and literature teachers and primary
school teachers ads reading counsellorsorganizing and leading reading circles,
transferring successful activities to classrooms and engaging other interested parties and
further developing the program to promote reading within the school and the community.
They also parcipate in training courses, liaise with other counsellors and are involved in
research activities. Some of them actessling specialistsvho serve on the board of the
programs and on the editorial boards of the journals, provide feedback, ensure the
sdentific soundness of methodologies, recommend future program developments, hold
lectures in annual conferences and moderate debates.

The role of teachers in this school literacy programs consists in developing
competencies and integrating children witharténg problems in the community,
improving school performance and learning abilities. These goals are achieved by
involving parents in the educational process and developing a strong relationship between
parents and schools. So, the tasks of educatdiglmboth activities with children, with
their parents and family activities. In order to get the expected results, teachers had to
identify the best communication channels with the parents, to know the parents
educational background and culture and esdumise parents in group or individual
meetings.

Librarians

Librarians in public libraries often act as facilitators of family literacy programs.
Their skills and competences vary because they come from various backgrounds
(teachers, educators, historiansiters), despite their general training in librarianship. No
matter of their educational background, librarians have the opportunity to enlarge their
knowledge by taking part in different courses and workshops, organized by the
professional associationsr by other public or private training providers. In county
libraries, librarians usually get professional training and participate in workshops and
activities for the age group they work with, so there are librarians specialized on working
with children,with teenagers or with seniors. There have also been training workshops
held especially for the intergenerational literacy programs facilitators in libraries. This
workshops accustomed library facilitators to the psychological traits of the age generation
involved: primary school children and adults, to the importance of intergenerational
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learning and they helped librarians prepare the intergenerational workshops.

The main tasks of the librarians working in literacy programs are to plan, prepare,
develop and monitor the reading programs. Using different working methods, librarians
encourage reading aloud, intergenerational reading and reading for fun. In delivering
their activities, librarians often cooperate with kindergarten educators, teadatiets, a
writers and other professionals. Volunteers are also important facilitators of literacy
programs in libraries.

Volunteers

In most of the cases, volunteers facilitate literacy programs as members of a non
governmental organization. Due to thearious educational background and training,
they have different skills and competencies. Some volunteers are parenting experts,
family psychologists, educational counsellors, writers, artists-fawnal education
specialists. The main characteristicstted volunteers are their willingness to work with
children, their patience, commitment and pedagogical skills, tb@mmunication,
interpersonal and conflict resolution skills.

In conclusion, the Romanian facilitators are employees in different public
organizations (schools, libraries), but also volunteers. Their educational background is
various and their competences differ, but they all have the same goal: creating a reading
culture, stimulating reading and learning in families.

In Portugal, due to the fact that most of the projects take place in schools, the
person responsible for the development of the project idilirerian teacher of the
school. It is also important toention that the contribution of the retired teachers in this
kind of projects is substantial because they are probably the most qualified persons to do
it as they encouraged and motivated students to read during their teaching activities.
Public librariansalso act as facilitators, showing the importance given by public libraries
to the promotion of books and reading, both for children and their parents.

Regarding the f ancRottugal all the ltlfariae ieachers Hageetq
have a MA degreé an area related to literacy or library science, same as the public
|l i brarians. Thatodés why having a MA degree
the field they are working on. As for the retired teachers, they have a BA degree which is
the mawlatory degree of expertise in order to be a teacher in Portugal.

The Slovenianreport makes some specifications on the terminology: the person
who runs the family literacy program is calltilitator; the one that educates others to
facilitate family literacy programs, such as families or school teachers, is called
multiplier. In most cases, facilitators have diverse knowledge and experience in the field
of family literacy, but only a part of them is specially trained for this purpose.
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In libraries, faciitators are librarians. Their basic education is not only
librarianship, in many cases they also come to libraries from other professional fields
(teachers, educators, cultural sociologists, linguists etc.). In case libraries employ people
with norntlibrarianship education, they have to pass professional librarianship exams.

In the system of vocational and permanent education, librarians have the
opportunity to gain or deepen their knowledge in various fields. Courses are designed
with different content sets the form of workshops, seminars and lectures. They are
organized by the Library Association, Public Libraries Association, National and
University Library and other externaiganizations

The research has shown that librarians have gained additidiigirsthe field of
family literacy and pedagogy. As they often work in partnerships with kindergartens and
schools, teachers and educators also act as facilitators. Libraries often work with
volunteers in the family literacy programs. There is no padictraining for volunteers
who are involved in family literacy programs.

Teachersandprofessorsalready have pedagogical skills which are a part of their
basic education. In the educational system, they can also be additionally qualified and
trained invarious fields, including education in librarianship or in the field of reading
strategies.

Teachers in schools also act as facilitators in literacy programs, where the
activities include parents and tutors. Their tasks are: the promotion and fodtneation
of pupils to read, which is also supported by curricula in schools.

High education institutions in Slovenia have their own programs, designed with
scientific research approach, involving highly educated and competent people. Their
programs inclde activities focused on transfer of knowledge and skills from facilitators
to the target users. These programs include trained facilitators who attended a training
program.

NGOG6s pr ogrvalumtgeersimostly. This €/pe of organization does not
allow large financial contributions necessary to finance professional staff, so they make
use of their own resources and volunteers.

A special position among them is held by the Reading Badge Association, which
has been active for many years and has attracted a large number of professional and
competent staff. It is a partner in the biggest Slovenian family literacy project at the
moment, "Embracing the words", carried out by the Faculty of Education in Maribor,
which has systematically tackled the topics of family literacy. During the project they
will design the training program for multipliers of family literacy.

In conclusions, the Slovenian facilitators are employees in organizations mostly,
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but they also inade numerous volunteers. They have basic education in various areas
and also the possibility for additional education.

In Macedonia the facilitators wereskilled professional trainers teachers
pedagoguessocial workers psychologists Every organizgon has university degree
facilitators, experts in their field of their work, all with similar tasks of contributing to
childrends and adultsd education.

The tasks of the facilitators involved in the activities targeting Roma people were:
individual educdon of Roma tildren; educating, counselingnd assisting parents;
delivering professional training for Roma adults and helping them obtéditional
qualifications; educational inclusion and learning assistance for the Roma children;
developing a methadogy for identifying the needs; creating a training program.

Some other tasks, when working with different target groups, were: rising
consciousness for bullying; encouraging selhfidence in children; transferring
knowledge and skills to children andrpnts; daily care and education of children; rising
awareness on the importance of the family and the family values; supporting the
educational process; helping participants obtain better learning skills; educating parents;
increasing awareness of schablut i e s ; increasing the part.
languages.

In Bulgaria, family literacy facilitators areteachers librarians, educators
scientists volunteers journalists, PR experts, museum curators, visiting lecturers and
methodologists, formation specialists and travel guides, psychologists, representative of
the p a r eaoundl,bartists, actors, coaches, parents with various professions, writers,
musicians, students of arts.

Most facilitators have experience in working with children &odily audience;
they also have a specialized teacher training. Some of them are trained to work with
people with different disabilities. Some educators are skilled in working with
professionals in the field of education, with rich experience in trainings

Most common tasks of the facilitators are: to prepare, organize and implement the
project events; to make the children and their families want to express themselves and to
think creatively, to discover their own innovative solutions to some assignes task
train participants, to set discussion themes, to teach and entertain the project participants.

Based on the analysis made in each partner country, we can identify similar
types of facilitators They are mainly teachers, librarians, professional trainers and
volunteers.

Teachersinvolved in family literacy programs have pedagogical skills and
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training which is a part of their basic educatiomnd are able to conduct literacy
programs. They can #so be additionally qualified and trained in various fields,
including education in librarianship and reading strategies.

The role of teachers in the literacy programs consists in developing
competences and integrating children with learning problems ine ttommunity,
improving school performance and learning abilities. They can better achieve these
goals by involving parents in the educational process and helping create a strong
relationship between parents and schoolieir main tasks are promoting readg and
learning, further motivating students to read and to learn.

Librarians / Librarian teachers

Librarians often act as facilitators of family literacy programs, in schools or
libraries. In some countries, theyeed to have a MA degree in an area reldtéo
literacy or library science, but in others they have different qualifications (teachers,
educators, cultural sociologists, linguists etc.), which is later supported by an
additional mandatorytraining in librarianship, generally organizedby the natimal
professional associations. The librarians can also later attend courses and workshops
held by public or private training providers. There are also libraries which held
workshopsspeciallyto train intergenerational literacy programs facilitators.

Their major tasks are to plan, prepare, develop and monitor the literacy
programs. Using different working methods, librarians encourage reading aloud,
intergenerational reading, reading for fun and other family literacy activities. In
delivering their activites, they often cooperate with kindergarten educators, teachers,
artists, writers and other professionals.

Professional trainers

Some of the analyzed literacy programs were held with the help of highly
educated and competent trainers, who previouslgatted a training program.

Volunteers
Volunteers are also important facilitators of literacy programs, both in libraries
and in nongovernmental organizationsNGO6s pr ograms i nclude Vv

This type of organization does not allow largeancial contributions necessary to
finance professional staff, so they make use of their own resources and volunteers.

They have various educational backgrounds and training, and different skills
and competencies. Some volunteers were parenting exprartsly psychologists, social
workers, educational counselors, writers, artists, nformal education specialists. The
main characteristics of the volunteers are their willingness to work with children, their
patience, commitment and pedagogical skills, itheommunication, interpersonal and
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conflict resolution skills.

The family literacy facilitators often work together, in libraries or schools.
Their tasks differ, being influenced by the activities they have to deliver to their target
groups. Their job isnot easy, as they often have to work with sociallgadvantaged
groups in the communities, to which they must give special attention and focus.
Although with various educational backgrounds and competences, all the facilitators
have the same goal: creatna reading culture, stimulating reading and learning in
families, supporting school success.

13.Results of literacy programs

When analyzing literacy programs Romania, a set of common results can be
identified. These results are different thoughen it comes to literacy programs with
social impact and leisure literacy programs.

The programs developed for disadvantaged social categories had as general
results:

- development of literacy skills (Roma primary school children and adult family
members);

- a high number of parents, most of whom barely literate when they joined the
program, enrolled for advanced studies such as English, ICT and vocational training
courses;

- enabled parents and children to become well acquainted with each other and
therefore tamprove their communication and social relationships;

- parents received counselling on the importance of education and were supported
to acquire knowledge and methods to motivate their children to learn;

- empowered teachers to use various -fomal and inbrmal teaching
methodologies as well as to support effectively learners with different learning needs;

- improved behavior and discipline of school children;

- improved the school attendance and school results of children;

- social and scholar reintegration ofgmant children and parents;

- reducing the risk of school dropout.

The programs developed for promoting reading for pleasure had as general
results:

- increased selésteem and confidence of children and adults;

- improving reading skills and wabulary, both for children and parents;
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- parents have learned new reading methods for children, new methods of inter
generational communication and participated in family reading hours;

- raised awareness on the importance of joint learaitiyities for children and
parents, with a positive effect on the parelnild relationship.

In one of the projectfeadingto Learn a research has been made on the level of
pupil sbé reading competenci eswas achredited, the st t
first book on literacy was translated, a guide on literacy was developed.

In Portugal, the improvement of parents reading skills is one of the most
important qualitative results pursued by the organizations. Other important results were
promoting reading habits and books, increasing media and information literacy, ensuring
school success, social inclusion, all aimed at improving overall knowledge of the
families.

The most common results of taralyzedprograms irSloveniaare:

- theposii ve effects on childrends | earning

- relaxed and expressive reading aloud;

- parents have gained new knowledge for

- development of critical thinking;

- stimulation of creativity;

- pleasant experience of reading;

- improvement of reading techniques and skills necessary for writing and speaking;

- awareness of educators, parents and professional public that national project
Reading Badges crucial in the development of a child's literacy skills;

- becoming a regular lilary user, even after the project ends;

- acquisition of vocabulary.

In Macedonia, the literacy projects had as results:

- progress in knowledge;

- positive attitudes towards education;

- better mutual understanding and discipline during classes;

- growingselfconfidence;

- advised and trained parents;

- certified trainings, more educated Roma children and parents;

- arousectonsciousnesabout family and family values;

- easier socialization and progress in the educational system;

- improved school results asticcess;

- children and parents involved together in language learning activities.

In Bulgaria, the positive results are those specific to the results of family literacy
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programs worldwide:

- increasedelf-esteem of the students involved,

- establishment of amformal environment that stimulates relationships among
children, parents and teachers;

- increased motivation for forming skills and habits in parents to support their
children for successful adaptation in preschool groups;

- involvement of parents in actties with children;

- increased motivation for learning;

- experiencing the intergenerational literacy while being involved in common
activities beyond traditional school settinggmnstantly growing interest not only in
reading, but also in the creative eggsion of the children and their parents;

- increasing interest of parents towards formal education and educational process.

Common results that can be identified when analyzing literacy programs are
different when it comes to literacy programs with sociatpact and leisure literacy
programs.

The general results of therograms developed for vulnerable categoraes:

- improved behavior and discipline of school children;

- improved school attendance and school results of children;

- reducing the risk of schoadlrop-out;

- social and scholar reintegration of migrant children and parents;

- development of literacy skills (Roma primary school children and adult family
members);

- parents received counselling on the importance of education and were
supported to acquire kowledge and methods to motivate their children to learn;

- empowered teachers to use various rAmmmal and informal teaching
methodologies as well as to support effectively learners with different learning needs;

The general results of thegrograms develoge for promoting reading for
pleasure

- increased selfesteem and selfonfidence, progress in knowledge, positive
attitudes towards education, better mutual understanding and also discipline during
classeof the students involved,

- the improvement of parest reading in order to stimulate reading to their
children, increased motivation for forming skills and habits in parents to support their
children for successful adaptation in preschool groups, involvement of parents in
activities with children. Parents ha learned new reading methods for children, new
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methods of intergenerational communication and participated in family reading
hours;

- raised awareness on the importance of joint learning activities for children and
parents, with a positive effect on thegent-child relationship, improving reading skills
and vocabulary, both for children and parents;

- establishment of an informal environment that stimulates relationships among
children, parents and teachersncreased motivation for learning, experiencindné
intergenerational literacy while being involved in common activities beyond.

14.Monitoring and evaluation

Most of the activities were monitored by the implementing organizations
through direct observation of the participants, monitoring visits and interviews. Some
projects were monitored by external evaluators.

The evaluation of the programs was made fljing -in observation charts or
tables on the participants™ behavior during activities, by filliiig evaluation forms and
guestionnaires by teachers, pupils and parents to identify their interests and learning
difficulties, by interviewing participants ad partners, by individual and group
discussions or by organizing focus groups.

Some organizations that responded to the survey didn't do systematic
monitoring and evaluation, partly because some programs are not finished yet.

15.Impact of programs

These iteracy programs irRomania had a positive impact on their direct and

indirect beneficiaries:

0 children by: promoting reading, developing relations among children, parents and
grandparent s; Il mproving school chil drené
workshop activities; improving attendance and school results and preventing school
dropout; @hancing access to one upper level education cycle and of the educational
degree for children who abandoned school or never went to school; increasing the
motivation of beneficiaries and their willingness to take part in such activities; preventing
the ocairrence of deviant behaviors with (school) children in residential care, and
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informing them about the negative consequences of these behaviors; children with
learning disabilities gained satbnfidence and became more sociable;
0 parentsb y : b et taetive inpvavensenttingh@ educational activity of their
children; improving the relationship with their sons or daughters (improving
communication, behaving in difficult situations, getting to better know their own

children); positive interaction amongildren, parents and educators, thus optimizing not
only the relations within the family, but also the farslghool relations;

0 educatorsby: attending professional development courses; improving their level

of i nformation on t he&anodprofessiorals inviolgetd in the o e d
activities dedicated to children at risk or targeting social inclusion;

o] organizations involvedby: developing family literacy projects that have proven

to be successful; founding reading clubs; identifying and niefgewulnerable groups to
corresponding services;
0 communities by: raising awareness on the importance of formal andforomal
education; improving access and participation in education and access to suitable /
integrated services meant for childrerrigk (setting up multipurpose workshops for the
development of personal skills); establishing new structures (e.g. Centre of intervention,
counselling and support for children at risk) that provide specialized services in order to
prevent and reduce alldms of exploitation and abuse;
0 stakeholdershby: raising awareness among the wide audience and experts on the
legal applicable provisions related to education and the responsibilities of the family and
educational and social institutions arising from thegidlation; developing local
strategies to encourage reading at all levels.

At the same time, many of these projects encourage volunteer work (e.g. students
from local universities provided school tutoring activities).

In Portugal, only two of the analyzegrojects have finished, so it not yet possible
to have a clear image of the final impact of the projects, but still the expected impact of
the projects has been taken into account. Family literacy projects have as expected
impact: better family literacybetter school results, bringing families together, improve
literacy levels, social inclusion.

Analyzing the results and evaluations of individual program$§liovenig there
was evidence of their positive impact, such as: better cooperation among children,
parents, teachers and educators; the involvement and acceptance of differences-and socio
economically disadvantaged families; progress in speech and cognitive development as
well as in the field of literacy (Step Centerffor people with acquired brain jury);
development and offering of higjuality film production and film education for children
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and adults (teachers, parents, ...).

In Macedonia, because most of ttenalyzedprojects regarded Roma people, the
biggest impact of these projects was the sssful entrance and performance of the
Roma children in schools, but there were also others: better parenting for better success
of the Roma children in school, by overcoming the language barrier and establishing a
successful communicatidretween the chdren, educatoand psychologist; prevention of
violence between generationbullying, by risingconsciousness about it among children,

parents and teacherd;e vel opment of childrends emoti o
adaptation in elementary schotl,y i ncr e as i n-gonfidence lartirmaking s s el
them aware of their own emotions as well é

Roma achieved through qualifications and additional qualifications of not enough
educated Roma youngsters with givagportunity for better competitiveness on the labor
market; social inclusion of the Roma population, by individual home visits and trainings,
giving parents the needed assurance and knowledge for raising their childetsry
support for Roma pupils,rpmoting family and family values; higher school success;
rising interest inlearning foreign languages and understanding the need of them for better
competitiveness on the labor market and improving the whole economic situation.

The positive impact of faily literacy programs iBulgaria is shown by the fact
that most projects are sustainable and with growing popularity, continuing after their
formal ending. They offered models for positive communication between children and
their parents, established ptige of active involvement of parents in selecting,
organizing and conducting the extracurricular activities of their chijdreproved the
working mechanism through interactive learning activities involving the children and
their families parents commnting themselves to forming a learning habits of their
children.

These projects also offered good practice examplesotiéiborations among
teachers, students, parents that lead to positive results. Particularly, they contribute to the
reduction of schootlrop-out or to introducing a model of working with children from
ethnic minorities and their parents through which family receives complex support in
child development.

Strongly related to their goals and objectives, family literacy programs
identified and described in the five countries had, undoubtedly, a positive impact not

only on their direct participants, but al
community in general.
This common positive | mpact i s prsodven |
|l iteracy skill s, better parentsd active i
children, positive interaction among children, parents and educators, reduction of
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school dropout.

Most of these programs affected not only participating familiésit they had a
strong positive impact at the community level as well, raising awareness on the
importance of formal and norformal education. Better yet, some of them succeeded in
developing local or even national strategies to encourage learning atesléls (e.g.
national reading or awareness campaigns).

Roma people and especially Roma children were the main target group of many
literacy projects in Macedonia and Romania and of fewer programs in Bulgaria and
Slovenia. All these projects reported a higihlevel of social inclusion among the target
group. Programs targeting socialgisadvantaged people took place in all five
countries also reporting improved socidlehavior, acceptance of differences, thus
reducing social disparities in local communities

The sustainability of the analyzed programs is the best proof of their success,
many of them continuing after their formal ending. The best example, in this case, is
Slovenia, where from 2analyzedprograms, 17 of them have become a part of regular
activity of the implementingorganizationsand continuously run from one to 19 years.

16. Conclusions

ROMANIA

Funded by European or national development programs (EEA Grants, AFCN),
local government councils, schools and national and international NGOs, literacy
programs inRomania are delivered by: public schools, public libraries and other public
institutions: shool inspectorates, city and county councils, public departments for social
assistance and child protection, but also -gowmernmental organizations, including
professional associations.

In most of the analyzed programs, a cooperation between partrmarthiqublic
and private sectors can be identified. Bringing together professionals from various areas
of knowledge add great value to the results and is in the benefit of the communities and
target groups they address.

This kind of programs aim at suppog personal development of socially
disadvantaged and vulnerable groups and their social inclusion by satisfying their
educational and development needs, but also at raising awareness of the essential role of
family literacy as a tool for improving childrn 6 s s chool success an
development of positive pareahild relationship.

There are various programs that support parenting skills (e.g. programs for future
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parents, pregnant mothers, families with low income, families from various -ethno
cultural backgrounds, families in rural areas, urban areas, families with children with
disabilities), but few family literacy programs with a focus on supporting parents and
careers in understanding and fostering the literacy development of their children

There are not national initiatives for adults/parents who struggle with literacy, but
there are however some initiatives coming from nongovernmental organizations. (E.g.
Literacy Cubedi Focus on Roma Familiesifferent adult literacy elements can be
found incorporated in some initiatives, such as the Second Chance Program or the
Community Centers for Lifelong Learning (not yet implemented) that are supposed to
provide remedial educational programs in subjects such as literacy. However, it should be
noted that the SCP addresses only those adults who have not completed compulsory
education (whether they dropped school or never enrolled), meaning that there are no
learning opportunities for adults who have experienced compulsory education but still
lack literacy skills.

Targeting not only socialigisadvantaged groups, but also families with no
specific social background, family literacy programs involve children, parents, teachers,
volunteers, other public workers and other professionals in a variety tiofties:
educational / reading activites ui t abl e to the <childrenods
(interactive workshops on reading art or storgking, viewing educational shows and
films, support in doing homework etextracurricular / leisure activitieggroup games,
sports, drawing/painting, trips, visits to museums, to the movie theatre, to the libraries);
informative sessionrsor parents on the i mportance of
progress and physical, emotional and mental developrparégntal education activities
t hat promot e Apar ent i ncgpursesh trainimgs,hconferereas,i n g o
workshops, informative sessions, research activiiigseducators on literacy, family
literacy, leadership, management, etc.

Most family literacy activities in Romania took place in schools and libraries, but
some of them were conducted in kindergartens, educational centers, centers for local
activities or community centers, some being were located in marginalized communities.

The types of facitators identified within this research are: public school teachers,
public librarians and volunteers. These facilitators either worked alone or in cooperation
with each other. The role of teachers in this school literacy programs consists in
developing cmpetencies and integrating children with learning problems in the
community, improving school performance and learning abilities. These goals are
achieved by involving parents in the educational process and developing a strong
relationship between parengd schools. Librarians in public libraries often act as
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facilitators of family literacy programs. Their skills and competences vary because they
come from various backgrounds (teachers, educators, historians, writers), despite their
general training in brarianship. Using different working methods, librarians encourage
reading aloud, intergenerational reading and reading for fun. In delivering their activities,
librarians often cooperate with kindergarten educators, teachers, artists, writers and other
professionals. Volunteers also facilitate literacy programs as members of -a non
governmental organization. Due to their various educational background and training,
they have different skills and competencies. The main characteristics of the volunteers
are heir willingness to work with children, their patience, commitment and pedagogical
skills, their communication, interpersonal and conflict resolution skilkhough the
educational background is various and their competences differ, all the facilitat@s
the same goal: creating a reading culture, stimulating reading and learning in families.

All literacy programs had a positive impact cmldren by improving attendance
and school results and preventing school dropout, by improving their literacy skills; on
parents who received counseling on the importance of education, were supported to
acquire knowledge and methods to motivate their childrdeaim and were encouraged
to actively involve in the educational activity of their childrenjteachers who attended
professional development courses. All the results of these programs have later had a
positive impact on the entire local community bigireg awareness on the importance of
formal and norformal education.

PORTUGAL

In Portugal, there have been identified very similar practices in all the
organizations that answered the questionnaire. Since 2008, there is a national plan that
guides the caer of a librarian teacher in public schools. Since then, all schools have
been developing several projects in order to promote the pleasure of reading to students
and, in the last few years, to families. This is a much more difficult task because usually
parents are away from the school environment because of their jobs, which makes this
initiative very difficult to implement.

The organizations that have implemented this kind of family literacy projects are
mainly public schools or public libraries. In Ragal, these kind of projects are of
strategic importance, so they are a mandatory task of the public institutions.

The analyzedprojects are very good and they can bring very good results in the
near future. These projects can also be replicated by otlganizations (schools or
libraries), with greater impact in the future, by creating better citizens, with a wider
knowledge of the several types of literacy.

SLOVENIA
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In Slovenia,there were identified a large number of family literacy programs at
all levels, from kindergartens, schools, libraries, universities, municipalities and non
governmental organizations. In most of the programs, there is asacssial integration
at the local or national level.

There is enough accurate information about those moderate family reading
programs, but very little information on the skills, competencies and/or additional
knowledge of facilitators.

It should be highlighted the existence
which partnes developed a trainingrgpgram for facilitators (multipliers) of family
reading, focusing primarily on training teachers and parents in kindergartens.

The aims and objectives of family literacy programs in Slovenia correspond to the
needs of local communities and the state dadrdity at the national level. National
institutions, as well as other ngovernmental organizations, are oriented on accelerated
development of reading and other forms of literacy in society throughout the country.
Theseprogramsare partly included in theregular and ongoing research processes and
partly respond to the needs of OECD research in countries (one of them is also PISA).

The majority of organizations in Slovenia strongly links family literacy with
reading literacy, which was reflected in revieg all kinds of activities on a
representative sample. When naming family literacy providiiesy use two terms:
facilitator and multiplier. The facilitator is the person who runs family literacy programs.
Multiplier transmits acquired knowledge forwaadd educates the target group (parents,
teachers etc.).

MACEDONIA

In the Republic oMacedonia, family literacy projects have been implemented
for 7-8 years and they are very much needed for children under age of 18 years and their
families, with differem social, economic and educational background. These are mainly
elementary and high school pupils, as well and children in presdiewérthelessthe
research helped us see the wide outspreading of this kind of projects for the Roma
population in Macedaa.

The implementing organizations of family literacy projects are mainly- non
governmental organizations, public institutions and private educational centers.

The objectives of the projects are: i mp
age from elemdary tohigh schogl as well as educating parents for appropriate care and
education of their children. Besides Macedonian population (mostly children), many of

the projects targeted Roma popul ation. Fut
the sane target groups because all analyzed projects showed a positive impact on
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improving the whole economic, social and educational situation in the Republic of
Macedonia.

Beside the ongoing need for simifamily literacy projects for Roma population
(similar to the ones included in tiacedoniarNational Analis), there isalsoa need
for projects that encourage reading for all the childnen only the ones from vulnerable

groups(in their case Romg and alsofor their parents. The need is obvicaastheyd o n 6 t
even havesuch gproject included in the analgs

BULGARIA

TheBulgarian institutionsorganizingfamily literacy programs, as resulting from
this research, are: public schools, other public institutions,-gogernmental
organizations libraries and private companies. The public institutions, for example
kindergartens and libraries, often work togethAlmost half of the implementing
organizationglo not work with partners. Still, the majority have partners, either from the
same sector, as cooperation between different-go@ernmentalorganizationsor
between different public institutions, either from different sectors.

The target group included mostkindergarten children and their parenggimary
school pupils(1st4" grade)and their families (parents, grandparents), but also teachers,
families of children with specific educational needs, shpgleent families, children and
parents from different ethnic groups.

The activities identified in the Bulgarian research range from: parents” visits in
class; family literacy activities at home; extracular activities to compensate for
learning disabilities; visits to museums, churches and monasteries, libraries; training and
team building parents, teachers and children involved in educational workshops, forging
cooperative relationdectures, spas games, workshops, outdoor sports on creating and
improving healthy habits; reading, storytelling, role and dramatization of stories; music
stories; meeting with authors of children's books, poets, musicians, artists, actors; art
workshops for childreand adults; intergenerational reading hours.

The positive results are those specific to the results of family literacy programs
worldwide: increasedelfesteem of the students involved, establishment of an informal
environment that stimulates relationshiamong children, parents and teachacsgased
motivation for forming skills and habits in parents to support their children for successful
adaptation in preschool groups, involvement of parents in activities with children,
increased motivation for leaing, experiencing the intergenerational literacy while being
involved in common activities beyond traditional school settimgsstantly growing
interest not only in reading, but also in the creative expression of the children and their
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parentsjncreasng interest of parents towards formal education and educational process.

The positive impact of family literacy programs in Bulgaria is shown by the fact
that most projects are sustainable and with growing popularity, continuing after their
formal ending They offered models for positive communication between children and
their parents, established practice of active involvement of parents in selecting,
organizing and conducting the extracurricular activities of their chilJdreproved the
working mechaism through interactive learning activities involving the children and
their families parents committing themselves to forming a learning habits of their
children.

These projects also offered good practice examplesotiéiborations among
teachers, studés) parents that lead to positive results. Particularly, they contribute to the
reduction of school dreput or to introducing a model of working with children from
ethnic minorities and their parents through which family receives complex support in
child development.

CHAPTER V: Findings and Recommendations

FINDINGS

As resulting from the national researches, the organizations delivering family
literacy programs are: public institutions: schools and libraries anejongrnmental
organizationsAlthoughdifferent in size and areas of expertise, these organizations serve
the same goals: improving reading skills and encouraging reading and literacy practices
within families.

Schools and other educational institutions develop literacy programs in order to
swport the educational system. These programs address especially the -socially
disadvantaged groups in the local community or students with learning difficulties and
school problems, but also other students. Often these school programs involve parents
and teachers, not only students.

Libraries usually offer noffiormal literacy programs for children and their
families, no matter of their social status and education, in order to create a learning
culture in the community and to develop lifelong reading haiithildren. Many
libraries offer reading hours or family reading programs to young readers and their
families and programs which promote reading for all age groups.

Nongovernmental organizations are involved both in promoting learning and the
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importane of family literacy and in supporting social groups in need, such as Roma
people.

Most of the family literacy programs develop as a cooperation between partners
from different sectors: pdib, private and no#profit. These partnerships add great value
to the projects as they bring together forces of different size and expertise for the benefit
of the entire communities.

Although the duration of the programs differs, this survey showed that most of the
programs developed in the five countries have the geerd 12mo n t duation.
However, if a program was proved to have positive results, in some cases, it became a
regular activity of the implementing organization.

If we refer to the funding sources, they differ greatly from one country to another.
Whereasin Portugal and Bulgaria, many implementing institutions use their own funds,
in Macedonia, almost every program is financed by international organizations such as
foundations, NGOs and centers. In Slovenia, most programs are financed by public funds,
while, in Romania, family literacy programs are funded by European or national
development programs, local government councils, schools and national and international
NGOs.

The bigger the amounts invested in these literacy activities, the bigger the impact
of the projects, as the resources used are more varied and numerous, although there are
projects that achieved important results with small financial support.

No matter of the context in which the family literacy projects were developed in
the partner counes, all started from an obvious need to raise the level of literacy. As
previous country reports by ELINET show, the literacy level in Romania, Bulgaria and
Macedonia are well below the EU average, whereas literacy levels in Slovenia and
Portugal are gjhtly below the EU average.

Depending on the specific characteristics of the national communities and on the
level of social and economic development of the countryatit@yzedfamily literacy
programs have a set of similar, but also different typedictives.

In all partner countries, we identified a setghilar objectivesof the family
literacy programs, which aim at:

- raising awareness of the importance of vael/eloped literacy for individuals and
for the entire population;

- raisingawarenessn t he role of family | iteracy &
school success;

- bringing families together in intergenerational activities;

- enhancing children and parents6 I|iterac
57

Erasmus+ ProgrammieStrategic Partnership
Project N0:20161-RO01:-KA204-024392

This project has been funded with support from the European Commission. This mate
reflects the views only of the authaand the National Agency and Commission cannot be h
responsible for any use which may be made of the information contained therein.




e ==
Erasmus+ .y Licer

Works!

and information literacy;

- promoting children’'s emotional, social and intellectual development;

- facilitating the development of positive parahild relationship and
communication;

- promoting love for books and encouraging reading;

- building trust and improving the partnership between dcand family through
active participation of parents in the lives of their children in the learning process and in
extracurricular activities;

- changing attitudes and relationships of teachers, parents and children in order to
create a better climate for wg motivation for learning and increasing success.

Many family literacy programs in Romania and Macedonia, and only a few in
Slovenia and Bulgaria, also address vulnerable groups, having the follgpauific
objectives

- supporting personal developmaritsociallydisadvantaged and vulnerable groups
(institutionalized children, Roma children, migrants) and their social inclusion by
satisfying their educational and development needs and by giving them access to
additional qualifications;

- reducing social @parities in local communities;

- developing local strategies to promote and implement family literacy programs;

- improving the school performance of children with learning difficulties;

- improving school attendanddrough pedagogical and psychological cselhing;

- encouraging and supporting families of preschool children and reducing the risk
of school dropout;

- educating parents in understanding the importance of education for their children
and building strong family relations;

- developing and strengthegin parentsdé | iteracy and so
enhance their capacity to effectedaduwcadrsy s upy
and thus to complement schdmdsed learning processes;

- giving parents the opportunity to gain a variety of certifeddlls for better
competitiveness on the labor market;

- creating synergies between home and schaskd learning;

- enabling parents to participate meaningfully in school activities and to
communicate with the teaching staff;

- training teachers to better vkoand understand children at risk.

In most of theanalyzedfamily literacy programs the target groups algldren
and parents from vulnerable groups
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Among these vulnerable groups we can identify: Roma children, institutionalized
children from orphanageer foster houses, children living in foster families, Roma
children from singleparent families, migrant children (children coming back to their
native country), communities living in poverty, children at high risk of leaving school
(school dropout) mosty because poverty, students with disabilities or with special
educational needs, students with unsatisfactory school results.

Additionally, the programsrganizetrainings for parents and teachers in order to
help attain the objectives of the family liteyainitiatives, as both of them are key
elements for the success of these children.

There are also programs that have as target grchifstken and parents with no
specific social backgroundrhese programs encourage reading and offer activities for
children and parents together. These activities are organized mostly in schools and
libraries.

Although various in type and form, theducational / reading activitiefor
children predominate in the literacy programs in all five countries. These activities
employ participatory and interactive teachiegrning approaches and strategies such as:
lessons for some school subjects, family literacy activities at home;-bggiay
(games); group discussions; simulations / drama (shadow theatre); role play; creative
illustration; playing with writing and drawing letters and words; stimulate learning
through seHdiscovery, creativity, reflection and critical thinking; diiget forms of
storytelling (story hours, intergenerational reading hours, playing time with the book,
narrative fairytales using puppets or telling local fairy tales); modeled reading; listening
and reading comprehension workshops or reading aloud work&ikipg about books
and learning about different types of texts; meeting with authors of children's books,
poets, musicians, artists, actors.

The programs also compriggtracurricular / leisure activitieea which children
are involved: group games, s drawing/painting, trips, visits to museums, movie
theatres and libraries; guided tours in the natural environment, learning about cultural
heritage, traditions or specifics of the local environment; creative workshops, crafts and
book illustrating forchildren; art workshops for children and adults.

Parents usually take part in their children's activities, but there are also programs
which train parents separately, suchiagrmative sessionsn the importance of reading
for their cprogresd and phgssal, encotionab dnd mental development, but
also on health, family planning, social assistance to obtain social benefits, depending on
individual needs, especially sessions targeting at Roma panggtsntal education
activitiesthat pronrot e fiparenting through readingo co
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active reading, role play, usage of different reading materials (printed books and digital
books);vocational trainindfor baker, hairdresser) providing additional qualifications.

Educabrs (teachers, school counselors, librarians, volunteers) also participated in
training activitieson literacy, family literacy, especially when working with specific
target groups.

The resources used for the activities vary from books and didactic materia
other materials and equipment, depending on the specific of the activities.

As a general rule, each implementing organization used its own spaces, but there
are also projects that use their partners’ logistics for organizing the activities. Ttike favo
place for delivering such activities are schools and libraries, but also other cultural
institutions like theatres, museums, art galleries or community centers. Some of the
literacy activities were carried in the homes of the participating families.

In all partner countries the analyzed activities were held in the national language.
However, in some programs dedicated to Roma people, some activities were conducted
in their native language.

Based on the analysis made in each partner country, we cdifyidanilar types
of facilitators They are mainly teachers, librarians, professional trainers and volunteers.

Teachersinvolved in family literacy programs have pedagogical skills and
training which is a part of their basic educatéord are able to cduct literacy programs.

They can also be additionally qualified and trained in various fields, including education
in librarianship and reading strategies.

The role of teachers in the literacy programs consists in developing competences
and integrating cldren with learning problems in the community, improving school
performance and learning abilities. They can better achieve these goals by involving
parents in the educational process and helping create a strong relationship between
parents and schooldlheir main tasks are promoting reading and learning, further
motivating students to read and to learn.

Librarians / Librarian teachers

Librarians often act as facilitators of family literacy programs, in schools or
libraries. In some countries, theged tchave a MA degree in an area related to literacy
or library science, but in others they have different qualifications (teachers, educators,
cultural sociologists, linguists etc.), which is later supported by an additional mandatory
training in librarianship generallyorganizedby the national professional associations.
The librarians can also later attend courses and workshops held by public or private
training providers. There are also libraries which held workshegeially to train
intergenerational léracy programs facilitators.
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Their major tasks are to plan, prepare, develop and monitor the literacy programs.
Using different working methods, librarians encourage reading aloud, intergenerational
reading, reading for fun and other family literacy atiéd. In delivering their activities,
they often cooperate with kindergarten educators, teachers, artists, writers and other
professionals.

Professional trainers

Some of the analyzed literacy programs were held with the help of highly
educated andompetent trainers, who previously attended a training program.

Volunteers
Volunteers are also important facilitators of literacy programs, both in libraries
and in norgovernmental organizatiord.GO6 s programs i nclude vol

type of orgaization does not allow large financial contributions necessary to finance
professional staff, so they make use of their own resources and volunteers.

They have various educational backgrounds and training, and different skills and
competencies. Some vokeers were parenting experts, family psychologists, social
workers, educational counselors, writers, artists,-foomal education specialists. The
main characteristics of the volunteers are their willingness to work with children, their
patience, commitnmé and pedagogical skills, theacommunication, interpersonal and
conflict resolution skills.

The family literacy facilitators often work together, in libraries or schools. Their
tasks differ, being influenced by the activities they have to deliver totdrget groups.
Their job is not easy, as they often have to work with soethfigdvantaged groups in
the communities, to which they must give special attention and focus. Although with
various educational backgrounds and competences, all the farglitatee the same goal:
creating a reading culture, stimulating reading and learning in families, supporting school
success.

Common results that can be identified when analyzing literacy programs are
different when it comes to literacy programs with iabémpact and leisure literacy
programs.

The general results of tigograms developed for vulnerable categosies

- improved behavior and discipline of school children;

- improved school attendance and school results of children;

- reducing the risk o$chool dropout;

- social and scholar reintegration of migrant children and parents;

- development of literacy skills (Roma primary school children and adult family
members);
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- parents received counselling on the importance of education and were supported
to acaqlire knowledge and methods to motivate their children to learn;

- empowered teachers to use various -fomal and informal teaching
methodologies as well as to support effectively learners with different learning needs;

The general results of tigogramsdeveloped for promoting reading for pleasure

- increasedselfesteem and setfonfidence, progress in knowledge, positive
attitudes towards education, better mutual understanding and also discipline during
classe®f the students involved,

- the improvementfgparents reading in order to stimulate reading to their children,
increased motivation for forming skills and habits in parents to support their children for
successful adaptation in preschool groups, involvement of parents in activities with
children. Peents have learned new reading methods for children, new methods eof inter
generational communication and participated in family reading hours;

- raised awareness on the importance of joint learning activities for children and
parents, with a positive effecn the parenthild relationship, improving reading skills
and vocabulary, both for children and parents;

- establishment of an informal environment that stimulates relationships among
children, parents and teacheiacreased motivation for learning, expmarcing the
intergenerational literacy while being involved in common activities beyond.

Most of the activities were monitored by the implementing organizations through
direct observation of the participants, monitoring visits and interviews. Some projects
were monitored by external evaluators.

The evaluation of the programs was made by filimgpbservation charts or
tables on the participants’™ behavior during activities, by fllmgvaluation forms and
guestionnaires by teachers, pupils and paremtgléntify their interests and learning
difficulties, by interviewing participants and partners, by individual and group
discussions or by organizing focus groups.

Someorganizationghat responded to the survey didn't do systematic monitoring
and evaluatn, partly because some programs are not finished yet.

Strongly related to their goals and objectives, family literacy programs identified
and described in the five countries had, undoubtedly, a positive impact not only on their

direct participants, butlas o on t he participantsd f ami
general.

This common positive impact I's proven
|l iteracy skill s, better parentsod active
children, positive interaction among children, parents and educators, reduction of school
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drop-out.

Most of these programs affected not only participating families, but they had a
strong positive impact at the community level as well, raising awareness on the
importance of formal and nefiormal education. Better yet, some of them succeeded in
developing local or even national strategies to encourage learning at all levels (e.g.
national reading or awareness campaigns).

Roma people and especially Roma children were the main target group of many
literacy projects in Macedonia and Romania and @fefeprograms in Bulgaria and
Slovenia. All these projects reported a higher level of social inclusion among the target
group. Programs targeting sociatlisadvantaged people took place in all five countries
also reporting improved socikhavior acceptace of differences, thus reducing social
disparities in local communities.

The sustainability of the analyzed programs is the best proof of their success,
many of them continuing after their formal ending. The best example, in this case, is
Slovenia, wherdrom 23 analyzedprograms, 17 of them have become a part of regular
activity of the implementingrganizationsand continuously run from one to 19 years.

RECOMMENDATIONS

W It is recommended that family literacy projects should be implemented by
organizations coming from different sectors of activity with different expertise and
professionals. When drafting literapyojects,it is important to have in mind the role of
the positive cooperation and partnerships between publiegoernmental and private
organizations. Coming from different sectaiisese organizationsan contribute to the
success of the activities and canvéa greater impact on the results of the projects.

W Educational institutions dealing with literacy should look for amding sources
whether public or private. They should write and send applications to various financing
organs, carefully seeking for Eapean, national or local development programs on
educational sector.

W Any literacy programs should be initiated after a caredohlysis of the
community needs On this basis, after identifying the stringent need, the implementing
organization should thinf the best way to solve the problem.

W The goals andbjectives should berealistic and tangible, and the activities
designed to achieve these objectives.
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W The cooperation among organizations and partners should involve not only
expertise and common actis, but also thpint use of any kind ofresources

W It may be necessary to usdozation different from those of the implementing
organi zation or its partners, e. g. peopl ebd
more people in need.

W Activities s hou | d be conducted ilamguagehoe thep ar t i ¢
responsiblefor the activities should to be sure that all the participants understand the
language in which the activity is conducted.

W Joint literacy activities for children, parents and grgmatents are highly
recommended for their positive impact not only on each individual, but on the family as a
whole.

W Facilitators should have minimum pedagogical competences, planning and
management competences, team work skills, communication skills etitrchildren and
adults, positive attitude towards learning and towards the participants.

W All activities in the programs should Ineonitored and evaluatedusing specific
tools in order to check the degree of fulfillment and to later optimize the proc#ss of
project implementation.

W If a program is proved to ustainable having a positive impact on its direct or
indirect beneficiaries, it should become part of the regular activity of the implementing
organization. Moreover, it should be used as a good practice example and should be
implemented in similar organizations.
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CHAPTER VI: Good Family Literacy Practice Examples

I n order to achieve the Objective 1 of
project each partner had to identify at least one good or promising family literacy
practices, developed in their countrieBhe programs described below have been
identified by each project partner as good practice examples with high positive impact on
their beneficiaries.

BULGARIA
FAMILY SATURDAY AT THE MUSEUM

The i mplementing organizationés profile:
National Polytechnic Museum (NPTM) is not only a museum, but also a kind of
educational institution that encourages educational advancement of different generations,
while integrating them into the search for personal expression in science and technology.
In orderto fulfill this mission, over the last decade, the museum had focused its efforts in
creating not only a modern and powerful exposition, but also in offering a number of
programs to attract audiences, giving them opportunities to explore the history of
scientific and technological development and reveal their hidden interests and potential.

Partners involved (their specific expertise brought to the program):

"Fun Mathematics" Centre, "My Museum" Foundation, visiting lecturers: prof.
Dimitar Dimitrov, asso. prof. Tanya Ivanova, eng. Stoyan Vladimirov, Vanya Vezirov
and others.

Program duration:
36 months (so far), began on February 2014

The languagein which the activities were conducted in:
Bulgarian

The funding:
Thefunding organizatiorwas mainly NPTM, as in mi@016 an external funding
was received in the form of small donatiean award by a foundatioffhe funding
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sourceswere public, mainly own funds of the museum. Tmount fundedvas five
thousand levs, 98% representing the rdirial contribution of the implementing
organization.

The contextin which the program was implemented:

The context of the program is the overall policy of NPTM to work with
audiences, in particular with families and childreras the main target group.h@
program "Family Saturday" is part of the secidtural program of the institution, which
aims to get to know and attract audiences, to learn their needs and offer them befitting
initiatives. The museum is located near the center of Sofia, but in laboeigpod where
mainly workers' families lived twenty years ago, now populated by elderly people caring
for their grandchildren. This fact was taken into account and the museum creates its
programs according to the profile of permanent residents in thieboglgood. In terms of
tourists, school visits and visits of people with special neeiti® programs are also
adapted and provide the infrastructure and methodology.

Previous experience of the museum in work with institutions for children
deprived of paretial care and work with elderly people (for which the museum has won a
prize from the Ministry of Education) supports the effectiveness of the current family
programs. Modern interactive methods are used in order to attract the young generations
with currert and more direct approach, but the emphasis is in the museum specifics, in
authentic examples and practical activities and visualization to preserve the diversity of
informal museum education compared with the classical school one. It is this specificity
and unconventional approach that attracts a family audience in NPTM. Parents remember
the educational process from the period of their youth, and children are fascinated to
understand how their parents studied. So it is interesting and pleasant forttadl in
museum.

The "Family Saturday" project is not available currently in other museums in the
country. What is different and creative is the fact that representatives of at least two and
sometimes three generations participate together. The classes atoedlicemotional
and recreational, motivational, social, and also support positive communication impacts.

Goal and objectivesof the program:

The basic cognitive and educational purpostthe program is that families with
children understand that the museum is an endless and benevolent source of knowledge
acquired in an unconventional way. The museum helps families to communicate through
unique common experiences in a different envirentn to build a tolerant attitude
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towards nature, society and the family in particular.

Another leading objectivef the program is that a part of the children's free time
is spent usefully in the company of their parents, siblings, grandparents anghds-f
as opposed to the dominant virtual communication.

A specific objectiveof the family Saturday in NPTM is that children and families
acquire their new knowledge and skills through practical activities and live games.

In social aspect- the objectie of the program is closing the generation gap,
especially among children and parents who for whatever reason are permanently
separated in time and space.

In terms of the themeof NPTM - the objective is families together to discover
how fun and useful cahe the phenomena of nature, science and the world around us,
which otherwise are difficult to explain.

In emotional terms- the goal is for children to connect the museum with
opportunities for personal expression, with pleasant memories, psychologictdrico
and a positive attitude towards cultural heritage and in particular to NPTM.

The socieeconomic goals - the pleasant and helpful hours which are spent at the
museum to be affordable for families, because their price is greatly reduced.

Targetgroups( per sons who directly benefited from
Families with children (.3 years old) / Parents, grandparents and / or relatives /
friends- together
Families of children with specific educational needs
Single- parent families
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Types of learning activities:
Interactive talk;
Attractive experiments;

Questions and answers with humorous elements or analogies and personal

interpretations and stories, memories, so on;
Racing games for logical thinking, observation and other skills;

Cognitive dialogue, games, discussions, brainstorming, practical activities

(children, parents, museum educatetsgether) the aim is to acquire skills for

orientation in the surrounding world and dealing with life situations by

understanding the laws o&ture and the society.

Topics of some of the activitieSthe secret of the inventdvlathematics for all,
Holography Christmas wonders with chemistifglements of MusjcMathematics and
musi¢ Rose and rose oilliquid gold of Bulgaria Humanpolis Thepolar regions of the
planet Bulgarian space biotechnologyile maker mathematiciariWater issuesThe
machinery at home in the past and todBwlgarian discoveries and inventions that
changed the world someh@md others.
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Location of activities:
Exposition of NPTM and specially equipped demonstration room in the museum.

Resources usedmaterials, equipment):
Museum obijects, didactic materials, multimedia projector, computer, screen,
materials for practical activities (small tools and other equiprf@ntisualization and

interaction).

Types of facilitators:
The facilitators responsible for the activite®teachers- museum educators and

curators trainers - visiting lecturers and methodologistglunteers and also guides
from NPTM.

Education, training background and expertise of the facilitators

Most museum experts / teachers / facilitators have experience in working with
children and family audience, they also have a specialized teacher training; others are
trained in working with visitors W different disabilities. All have longerm
participation in the preparation of children's museum programs or those for mixed /
family audience.

The facilitatorsodé tasks
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Their tasks were to gain the trust of the participants, to attract them in a museum
environment; to increase their motivation for acquiring new knowledge and more free
time - spent together nicely in the museum environment; to provoke in children / families
desire for personal expression and creative thinking and discover their owntim@ova
solutions to some assigned tasks and to be able to build their vision of the musgum
favorite place and a friend of the family.

Qualitative and quantitative results:

Many participants had positive reviews for the program.

An award was receiveddm a contest held by "America for Bulgaria” Foundation
in the category "Best work with families".

Total number of family Saturdays31.

The total number of visitors is 1440 of which 828 children and 612 parents. 350
visitors have been included additioryall children with special needs and deviant
behavior. Some have attended more than 3 topics.

Monitoring and evaluation methods:

The management of the museum and members of the Public Council; partners of
the museum, volunteers, professionals from colleged universities and NGOSs;
organizations that have established awards for family programs; participants, visitors in
the museum and more.

Impact of the program:

The project is sustainable and with growing popularity. The audience declares that
it learnsnew things and spends meaningful and enjoyable Saturday hours in the museum.
The various themes accompanied by practical exercises and demonstrations convey the
emotional and cognitive satisfaction and create new friendships. The "Family Saturday"
has a pespective and a high degree of utility. It is held in an atmosphere of goodwill,
creative spirit and dialogue between generations. Immediate feedback to the media and
social networks is entirely positive. The audience is interested and often gives ideas
which the museum tries to satisfy in subsequent editions. Interest is constant and
attendance is growing. The program is especially useful is for improving the relationship
between children and their fathers.

Contact detailsof the implementing organization and the project manager:
National Polytechnic Museum
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Contact Person: Vasil Makarinov

Address:1303 Sofia, 66 Opalchensteeet

Phone: 6602/931 80 18

e-mail: polytechnic.pr@abv.bg
Photosfrom classes carried out under firegram are posted at the following link:
http://dox.bg/files/dw?a=5406ce81e2

BULGARIA
ABEI NG A FATHERO NATI ONAL CAMPA

The i mplementing organizationds profil e:
Founders of the Public Council of t he
Parents Association (coordinator); ALal eo
Technol ogi eso Foundati on, I nstitute for S
Foundation, Bugar i an Gender Research; Nati onal
childrend Foundati on; ARCenter for Research
Research and Technologyo Foundati on.
Parents Association was established on June 19, 2001 as an ass@migiiblic
benefit. Their main objectives are: development and establishment of the idea of
parenthood as a core spiritual value in society and the family as the natural environment
for the upbringing of children.
They achieve their goals through the elepment, implementation and
distribution of regional and national policies for:
0 Promoting family values among children, formation of attitude towards
volunteering and charity;
Environmental education of children and development of a sense of respect for
the natural environment;
Encouraging sport for children and art activities;
Contributing to the improvement of children's healthcare, protection of children's
rights as a patient, prevention of child diseases;
Prevention of all forms of violence againstlidren;
Fight pornography, gambling and antisocial behavior in children;
Support for gifted children;
Protecting children's rights regulated in the Convention on the Rights of the Child.

O«

O¢ O«

O¢ O¢ O¢ O«
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Parents Association is working very actively in the field of imprgvihe
relationship between the family and the education system, covering all levels aimed at
building a school community: professional educators, parents, children, institutions who
are involved in child care.

Parents Association is the coordinator of M@t i on a | Campai gan ABei n
initiative on a macro (information campaign) and micro levels (field work) that promotes

the active participation of fathers in children's lives and care for them. The team of
Parents Association currently consist® @eople.

Partners involved (their specific expertise brought to the program):

Since the campaign has more than 300 organizatiaofiaborators nationwide
(under Afcoll aboratoro we understand an or
initiatives of i Bei ng a father o and had contribut ect
founding organizations (members of the Pu
Ambassadors of fABeing a fathero.

Members of the Public Council

All members of the Public council arerpaf the drafting of the strategy and
practical i mpl ementation of activities und
to the work in their field of expertise, contacts and opportunities. All organizations are
actively involved in the developmensftcampaign messages, and in the development of
the survey fAAttitudes, practices and barri

ALal ed Foundati on

The team of ALal eo Foundati on activel
initiatives, whilemobilizing a large number of partners in the country, and successfully
attracts partners inside and outside the NGO seetgrifistitutions, businesses, cultural
organizations). Thanks to its excellent long partnership and work with different
organizations acrosshe country, ALal edo Foundation su
and good practice of fABeing a fathero in t

AfGender Education, Research and Technol

Thanks to the sensitivity and attention of otwlleagues from the GERT
Foundation in the field work, 4 of 12 Amb
f at h activé schools that involve their students' fathers. GERT Foundation actively
supports the campaign ambassadors, and has built exceliionewith them. GERT is
actively involved not only in the internal project work, but also in the public campaign.

Institute for Social Activities and Practices conducts trainings among social
workers and kindergarten teachers about the importance of male involvement in
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children’s lives, spreads campaign messages and activates its partners in the country to
participate in public initiatives.

AANI mus As oondatiam tarriesrout tralbing among social workers for
the opportunities provided by the inclusion of men in social work, promotes the values of
the campaign.

Bulgarian Gender Research Centredevelops materials that promote the values
of 0 Bei n cctiaated partndrsim tide,country to participate in public activities of
campaign.

National Network for Children spreads the values of the campaign; assists in
public events in the campaign.

AFor our c¢hi | dproenotés the imtegnatioa of the mkowith men
in social centers, assists public events in the campaign.

ACenter for Research a supporte? odctivetyi tkes 0 Fo
development of research tools for the stédiitudes, practices and barriers to active

male involvement in child cer wor ks f or a successful par
fathero and AErasmuso university in Rotter

AAppl i ed Research and Coattvelymsuppoatadithe ns 06 F
online positioning of ABeing a f atfther o0, d ¢

campaign mencare.bg, contributed to the successful integration of its experience in the
Aactive fatherhoodo project.

Ambassador s of ardioBjanizatigns that dpread hotivelyp koegn
messages and values of this national campaign awitlpropportunities for children and
the most i mportant men in their | ives to f
currently has 11 Ambassadors (schools and community centers).

In addition to these organizations, the campaign has more than Q7
associatesSupporters of ABeing a fathero are or
least once in initiatives which promote the relationship between children and their
fathers, for example. in celebration of the "Week of the father" or "Father'sddalyey
have conducted independent initiative.

Outside Bulgaria, "Being a father" actively works in partnership with Promundo,
the organization which coordinates the international campaign for paternal care MenCare.
ABei ng a f at he rhé netwsrk MenEngagetEurapé, asithte coordimaidr ot
the campaign, is a member of Management Committee of the network.

Program duration:
36 months, beginning December, tie 2013
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The languagein which the activities were conducted in:
Bulgarian

The funding:

The funding organization was the Oak Foundation, so the funding sources were
private. Amount funded: 300,158 USD + 50% financing from organizations in the Public
Council of the campaign + different amounts in the form of donations for servicesicar
out in the preparation of communication materials or advertising campaigns.

The contextin which the program wamplemented:

Gradually the traditional patriarchal family model in Bulgaria undergoes big
changes. They are most visible in the casgaafng and educated parents who allow
greater involvement of men in housework and childcare, thereby breaking the stereotypes
for female and male roles in the househdldthe same time, international studies show
that women are 2 to 10 times more involvadchildcare than men. It is interesting to
note that it is easier for women to find a job outside the home environment than men to
engage in housework and childcada the other hand, numerous studies have shown that
the involvement of fathers reflectery positively on the physical, social, emotional and
intellectual development of children. It turns out that children who have active and
involved men figures in their lives build better protection against physical and sexual
violence, have a healthy wifide towards sex, sexuality, and social interactions.
Therefore, positive paternal model can help children to grow up confident and interested
citizens, partners and parents. Similar observations are also valid for Bulgaria. According
to NSI, 1300 men havused the possibility of paternity leave in 2011, which is 30% more
than in 2009.

Studies in the country still show some serious negative results:

- Health care for children as well as their educational development are still
considered as a majogsponsibility of the mothers.

- Fathers are seen as involved in the traditional roles of breadwinners and protectors
of the children.

The main reasons why fathers are not actively involved in children's lives are the
high degree of embarrassment and disfcot in men that they do not comply with
patriarchal Amal ed norms of behavior, and
an active father.

In conclusion, there is sufficient evidence that active fatherhood and positive
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parenting are key factorig reducing child abuse and violence. Although the positive
public opinion, in Bulgaria there are multiple practices and behaviors which prevent
active involvement of men in their children’s lives.

Goal and objectivesof the program:

- Promoting the modaeif positive parenting in Bulgarian society;

- Encouraging of active fatherhood with the involvement of men in kindergartens
and primary education and the development of educational tools for involvement of male
teachers, social workers and local authorities;

- Building a sustainable network of local and national organizations and institutions
supported by the Public Council, that work for a stronger involvement of men in the lives
of children and lobby for policies for child protection to be adopted by praratepublic
organizations and professionals.

Targetgroups( per sons who directly benefited from
Parents, children, students, social workers, -governmental institution,
educational institutions (schools and kindergartens)| lnghorities, media and others.

Types of learning activities:
Trainings for involving men in education (kindergarten, school) and in social
work.
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Location of activities:

The activities were carried out in more than 18 types of organizatiahsding:
the schools, kindergartens, theaters, museums, community centers, libraries, NGOs,
bookstores, children's shops, galleries and more.

Resources used@materials, equipment):

Multimedia equipment, flip charts, markers and more were used foraimng.
Mainly print materials were used for the rest of the activities in the campaign (posters,
interactive visual materials, etc.). The organizations which took actions locally have used
all possible resources: boards, balloons, ribbons, printed niat@nd others.

Types of facilitators (e.g. teachers, librarians, trainers, volunteers etc.):

The facilitators responsible for the activities were teachers, librarians, trainers,
volunteers, but also journalists, PR experts, school principals, museurnorsusad
others.

Education, training background and expertise of the facilitators:
NfBeing a fathero covered a broad range
locations in Bulgaria, so it is not possible to describe the education and experietice of a

facilitators.
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The educators in Parents Association were educated psychologists skilled in
working with professionals in the field of education, with rich experience in trainings.
The facilitatorsodo tasks:

For educators in Parents Association, it waportant to convey successfully the
importance of men for the successful development of children as well to address
stereotypes and prejudices of teachers to work with men.

Qualitative and quantitative results:

0 It was conducted the first ever national representative survey among parents of
children up to 17 years oittitudes, practices and barriers to active male involvement in
child care

0 Organizatonof nati onal I nitiatives fBfFand her ' s
the AWeek of the Fathero (November 2014,
mat erials wuseful i n organizing events for

0 Basic quantitative indicators:
Number of involved organizations in Bulgaria: 315 (identified to date)
Places where the activities took place in the campaign: 92
Publications, reports, interviews and reviews about the campaign: 320 (identified
to date)
0 Produced methodological tools:
KINDERGARTEN INVITES THE FATHERow to organize events aimed specificalty
fathers- practical steps using the expertise of four kindergartens (for professionals)
DAD STARTS SCHOOL TO®ow kids, teachers and parents adapt in first grade, how
can our father be useful as a resource and tools for working with parents (for
professionals)
IN ORDER TO FLOURISH ... OR HOW TO CREATE FOR OUR CHILDREN
SUPPORTIVE ENVIRONMENT FOR DEVELOPMENT: 9 areas in which we can
support children from 0 to 7 years, with the active participation of dads.
0 Basic quality results and conclusions:
- Menrespond when invited;
- When practice is established for the involvement of fathers, they themselves look
for ways to be included;
- The involvement of fathers leads to better outcomes for childrench as
behavior, selesteem and academic success;
- Teacherschange their attitude towards fathers: believe they are more actively
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involved in the upbringing and emotional bond with the child, as well as supporting their
educationadevelopment; fathersnderstand their importance to children and are willing
to dedwith them;

- Social workers are beginning to recognize the importance of the male figure;

- Parents assess the events as useful and interesting, would participate again, and
said that they learned new things in the initiatives;

- The campaign continues aftéetformal ending of the project.

Monitoring and evaluation methods:

In the summer of 2015, there was an evaluation of the work of the Public Council
by Ms. Desislava llieva, elected by the Public council as an external evaluator. During
the period Novembe2015- December 2015, a final external evaluation of the project
was made by Ms. Hermina Emiryan, who was chosen by the Public council after a
competition.

An external evaluation of the work of the Public council was based-depth
interviews with merhers of the Public council and examination of documents.

The external evaluation of the entire project was based on more thard8ptim
interviews with representatives of the Public council, the media, ambassadors and other
partners in the campaign, améi survey among people who participated in the campaign
(about 120 parents and 65 professionals), attending trainings and events, research of
documents and others.

Impact of the program:

The overall impact of the work on the campaign was difficult to orealsecause
work was on many levels. As for the information campaign, the external evaluation
recommended more active work and constant presence in the media, and active
promotion of information materials prepared for the campaign. Despite the need éor mor
active promotion, the campaign achieved its aim to intensify the debate on active
fatherhood and help break the traditional

The field work led to the development of successful practices.

It started the successful involvement of meeducational institutions. Given that
Bulgarian children generally grow in feminized environment (kindergarten, school), the
project provided an excellent starting point for morel@pth activities in working with
men in education and social systems.

Contact detailsof the implementing organization and the project manager:
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Parents Association

Coordinator: David Kjuranov

e-mail: david.kiuranov@roditeli.org

telephone0879 509 548
Photosfrom the public events in the campaign on the following website:
http://mencare.bg/biblioteka
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MACEDONIA
nSOCI AL DEVELOPMENT OF ROMA POPUL

The I mplementing organizationdés profile:
i D R O MR@ma community center- a norgovernmental organization, with
expertise in working with Roma children and adults, social work, legal assistance and

additional qualifications for the Roma population.

There were nartners involved in the program.

Program duration:
The project began in 2006 and lasted more than 24 months.

The language in which the activities were conducted in:
Macedonian

The funding sourceswnere the IOM (Internationarganizationdor Migrations) and the
Norwegian embassylhe amount funded waS80,000 Euros per year and the financial
contribution of the implementing organization was 10%.

The contextin which the program was implemented:

The project is made especially for the needs of the Roma mothers/parents as they
become pams at early age completely unprepared for the new family. They are also
unemployed, even more illiterate, living on the edge of the economic and social
environment. That is the reason why UNICEF trained trainers went door to door in the
homes of these faifies to explainto the parentshe infant needs at a certain age (0 to 6
yeary, the education and growth level the child is supposetiatee, to advise and
educatahe parents antb educate the child of 85 years of age.

Goal and objectivesof the program:

- parent education adapted to the age of their children with the objective of their
better bringing up and suitable education;

- bringing up Roma children in an appropriate way;
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- educated children according to their age;
- monitoring children'growth.

Targetgroups( per sons who directly benefited
- Roma families with O to 6 years old children;
- the whole Roma population of the local community.

Types of learning activities:
- counselling and educatirfgmilies, in their own homes, on how to take care of
their children, how to bring them up and educate them

Location of activities:
In the families® homes

Resources usedmaterials, equipment):
Professional literature on the growth of children agetb @ years old, toys,
didactic materials.

Types of facilitators:
Trainers running constant successive training by UNICEF.
Education, training background and expertise of the facilitators:
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- UNICEF training on observing children's growth and on the spegpftoach
needed,;

- trained for educating and approaching children and parents;

- have a high school degree or a university degree.

The facilitatorsodo tasks:
Assisting the parents, observing the child and dealing with the problems incurred.

Qualitative and quantitative results:
- 100 Roma families with 0 to 6 years old children;
- educated parents;
- educated children.

Monitoring and evaluation methods:
Monthly reports, meetings with the funder organization coordinator

Impact of the program:

Due to the large number of people included in this project and its specific
circumstances (individual visits and trainings from home to home), the project had a
positive impact on the whole Roma community in Kumanovo on bringing up and
82

Erasmus+ ProgrammieStrategic Partnership
Project N0:20161-RO01:-KA204-024392

This project has been funded with support from the European Commission. This mate
reflects the views only of the authaand the National Agency and Commission cannot be h
responsible for any use which may be made of the information contained therein.




- Erasmus—+ .. | coracy

dalll LItel
Works!

educating childrenrbm early age. With the help of the activities within the projects, the
parents were given the-s@eded support and knowledge for raising their children.
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READING MAKES THE DIFFERENCE
The i mplementing organizationés profile:

Agrupamento de Estas de Ermesindea public school witt2,457students.

Partners involved (their specific expertise brought to the program):

National Lecture Plan (PNL) is an initiative of the Portuguese Government, which
provides the national guidelines for teject.

Municipality of Ermesinde which gives technical support for the development of
the project.

Senior University of Ermesinde an active partner in the development of the
project.

Program duration:
36 months

The language in which the activitiesvere conducted in:
Portuguese

The funding sources:
Public funding, including the funds of the school

Amount funded / Financial contribution of the implementing organization:
The project has eaachfydgrmammg from gublic funddfe500 U
rest of the necessary funds come from the school's own funds.

Eligible costs:
The money is used for: books, ICT equipment (PCs and tablets) and materials to
help the development tiie project (paper, posters, sg.on

The context in which the programwas implemented:
The project started from the need to raise the literacy levels of parents.

Goal and objectivesof the program:
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The main goal is to improve the literacy levels of parents.

Covering the various levels of education, involving the different elements of the
school and educational community, highlighting reading in various curriculum areas and
making it a source of pleasure for leisure time, several activities are suggested in th
project that aim to convert theeading in a fundamental activity in the daily life of
students, teachers, technical / operational assistants and families.

Targetgroups( per sons who directly benefited fronm
The main targegroups are the middle class school students and their parents,
coming from disadvantaged groups, from ethnic minor{{gapsy minority)

Types of learning activities:

- Students from The Senior University of Ermesinde hold sessions with parents and
children in order to make them understand the importance of reading.

- Dissemination by teachers and class directors of texts provided by the School
Library Service (SBE) with the aim of promoting joint reading in the family and the
written reflection on thenessage conveyed.

- Exposition of the texts / illustrations created by the students and their families, or
their reading suggestions on the blog and Facebook page of the School Library Service.

- Promotion of reading by teachers of different curriculum areas.

- An annual poetry and reading show involving various elements of the school
community.

Location of activities:
The activities take place in the school, in the Senior University and in other
different places where the municipality alloth&eseactivitiesto happen.

Resources usedmaterials, equipment):
Books, a computer and a screen projector, other materials needed for the
activities.

Types of facilitators (e.g. teachers, librarians, trainers, volunteers etc.):
(Retired) librarian teachers;hooldirector, teachers of different curriculum areas,
parentswritersandstudents from Senior University

Education, training background and expertise of the facilitators
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The librarian teacher has a MA degree in School librarianship. Some of them are
retired. Teachers are motivated to promote reading and litetthcgugh school
educational projeciThe students from Senior University have different backgrounds and
jobs, but they all love to read a lot.

The facilitatorsodo tasks:
The facilitatorseada bookto the audience, followed by a discussion on what was
read.

Qualitative and quantitative results:

Some of the parents started reading books from the school library.

In the year 2015/16, 175 written reflections were received in the libfeoim@slst
and2nd cycle students and their families.

In the two annuashowsdedicated to reading (2015/16 and 2016/17) there were
around 400 people in each one (students, parents, guests)

Monitoring and evaluation methods:
The project was evaluated by the numbebobks read by the parents and by

applying questionnaires on the parents” motivation for future activities.

Impact of the program:
The program is still undergoing so there is not yet possible to estimate its impact.

Project information: http://beaafg.blogspot.ro/search?a=ler+faz+a+diferen

PORTUGAL
THE VOICE OF THE BOOKS

The i mplementing organizationds profil e:

Escola BS8sica Frei Caet atmecity BffBegadwito i s a
10 to 16 years old students, the only school in the city which is working with visually
impaired children.

Partners involved (their specific expertise brought to the program):
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National Lecture Plan (PNL)an initiative of the Pouguese Government, which
provides the national guidelines for the project.

Public Library L Ymhiclopro@ddessupmportrfoo thedbaoksSn | v a

Braille used.

BAI (Inclusion Support Library) a national organization that provides audio
books fa the visually impaired.

Antena Minho (Local Radio} which gives support for the recording of the
audiobooks.

University of Minho- which gives scientific support for the books recorded as
audio books.

Program duration:
23 months

The language in which the activities were conducted in:
Portuguese

The funding sources:
Public funding

Amount funded / Financial contribution of the implementing organization:
2,500 U0 coming from public fundsthe The
budget of the school.

Eligible costs:
The money is used for books and eBooks, ICT equipment (Portable PCs and
tablets) and othramaterials (paper, posters, sg.on

The context in which the program was implemented:

The main target are the visualiympaired students frorachool and their parents.
The community involved comes mostly from disadvantaged groups, with few
opportunities of access to books in Braille or audio books. The parents are mainly from
the middle class, but also from disadvantagexdigs. The project started from the need
to put these students and their families on the path of reading.
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Goal and objectives of the program:

The main goal is to get the parents of the visually impaired children involved in
the reading of books, iarder to transform them into audio books for their children and
other visually impaired children.

Targetgroups( per sons who directly benefited from
Visually impairedstudents and their parents.

Types of learning activities:

The parents make recordings of the books in order to transform them into
audiobooks.

The visually impaired students learn how to use a tablet in order to read an eBook.

Location of activities:
In school, for the students who learn how to use the tablets.
In the students’ houses, where parents practice reading.
In the Antena Minho Radiefor the recording of the audiobooks.

Resources usedmaterials, equipment):
Books, eBooks, computer, tablets, recording studio.
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